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IB STB ACT 

The Objective of this practicut was to develop and 
evaluate a process of self-actualization for proioting personal and 
professional growth in teachers. The process that vas developed and 
isplenented involves eight steps: (a) the "ideal se-teacher,** (b) th^ 
"■e-nov teacher** by the principal, (c) the **ie-nov teacher** by the 
teacher, (d) inprovenent of cossunication vith nuibers, <e) 
eosprosise, (f) decision concerning self-actualization level, (g) 
development of strategies, and <h) final assesssent of teacher 
growth. Subsequent investigation shoved that lost participating 
teachers at Belsont Junior High School actualized in a positive 
direction toward becosing sore effective teachers. Application of 
this process in another elesentary school and at another level of 
educational supervision suggests that the process say be useful to 
teachers and adiinistrators at any level. Appendixes include teacher 
evaluation foris, ratings of the teacher fros the perspective of the 
teacher and the principal, a growth chart, and a survey on 
self-actualization. (Author/PD) 



ERIC 



BEST COPir AVAiUBU 



A SELF-ACTUALIZATION PROCESS FOR TEACHERS 

By Maran Doggett 
May 1974 



U$ DEPAttTMCNTOPHCALrH. 
CDUCATI0NAWELPA9B 
NATIONAL INSTITUTE OP 
EDUCATION 

fMM. hOruVrNt HAS BEEN MtPPQ 

«tce.v6o rnoM 

tut PtWsONOWOMoANl/AnoNOftlOiN 
AtiN(^it ViPWOM OPINIONS 

itAtl D no Not NIcrssAMiiY MBPPE 

jtNtoMifiAt NAtioNAi iNsnturr. o^ 

r Duf AtlON MOMtiON OK POLICY 



BEST COPY AVAILABLE 



PAGE 



INTRODUCTION (li) 

SSLP-AOTUALIZATIOfT: ITS DSVSLOiV.SMT AND MKAtflNG 1 

A FOa CHANG IN TSAOHSR ii'/ALUATTOri 

^VELS'-AOTUALIZATION IS USblli'UL FOR CLASSROOM TEAGHSRS.. 8 

EXPLAMATION 0? THE c5ELli'~ACTUALI2ATIOM PROCESS 

FOR TEACHERS ^-0 

The Procass Must Ba Voluntary 10 

The P?>rticiT)ants RepresQuted A Good Cross Section . 11 

The Process Involven 5iQ;ht General Steoa 12 

Ster) One: The "Ideal Me-Toaoher " 12 

Stop Two; The "He -N ow Teacher" By The 
Princinal T. . f 

Ste-n Thr oe t The "Me-Nov; Teacher" By The 
Teacher r." 

Stet) F our! Improvinp; dommunj-cation V/i th 
Numbers 

Stet) Five: Achievi n n; Comoromiae . . » 18 

F.t0p Si:c: Deci din g On A Se lf-Actualigatior: 

tevel ^9 

Ster> Seven: Devolonin.y Strat3 r ^;ie3 20 

S tet) Eir!;ht: Pinal As s snginent of T eacher 

Growth • '^•^ 

EV AVIATION Oy SELF-ACTUALIZATICM PROCESS 22 

lj'j.VG O^ gache ra Show ^ia^kea Growth 22 

Toatinri: For Self -ActualiaiHtion 2^ 



Qhool iav nh e'g Av/.ardo Tericthor Iri-So rvi co 

Or^->dlt 27 

j^rooeaa . .."."* 2? 

D iaoir.'lin'-iry Peferrals P-3cregr>G For T eaoherg. . 28 

^^'^oftQ^-^. •'(^.r\'^. <^o.ntinuo the Proc oas 28 

Personal P.er-ictio ns Of Two Toachora 23 

Teachers Jjlvaliigte Themselves Offically 29 

APPrJMDIX A: Teacher Evaluation Forms 31 

APPiilllDIX B: Brief Resume of Ster) by Stop Process. 36 
APP£:^^DIX C: 

The "Ideal He-Teacher" 40 

The "Ideal Tie-Princinal" 48 

APP3NDIX D: The "Me -Mow Teacher" Prom the 

Principal's Persnective (Setiteiaber of 1975) 50 

APPSrrDIX 3: 

Grov/th Chart 77 



Five Thin-TS the PrinciT>al Can Do To rlelt) 78 

Do's and Don'ts By Teacher C 80 

Survey on Self-Actualir.ation 82 

Student woedbaclc .^e-ort 8^ 

Affective Feedback: Checklists 85 

Teacher-Princinal Ratinr:s of Teacher's 

Growth r October and Kovomber of 19^^) 8/ 

in'?ntenoo Descriotions of the Teacher By 

Frinclnal (Nove:r.bor and D:»cernher of 1973) 9^ 

Sentence Descrir.lrions of the Teacher I3y 

Teacher (l.'ovembor and December of 19Vi5; 102 



ERIC 



AIVStlDIX G: The "He-Nov; Teacher" i^ron the 

Princlnal'B Perspective (March and ADril of 197^).., 11'? 

APPK^rDIX H: The "Mo-Now Teacher" l^rom the 

Teacher 'o Persoective (March and Ax>ril of 197'^ )..••• 126 

APPiSHDIX I: 

An Interview With Teacher B I'^-l 

A Personal Reaction By Teacher E 1^ 

A Self -Evaluation By Teacher B 1^6 

aiBLIO?,RAPHY W 



5 



ERIC 



DEST COPY AVAILABLE 

iNa'PODirO'PiON 

tian.y teachers and airainir.tral;orn in edxicition 
have exDreasod dinsatisfactlon v/ith the v/ay teachorn 
aro ovaluatGd; the evaluation orocvjas has little effect 
on imorovin^ classroom instruction. 

This report sur^f^ests p< different manner of ao- 
sistin;^ teachers in personal and professional growth 
which improves classroom instruction. The key is in 
the Philosorihy and system of teacher evaluation. 

A section is devoted to the need for a chan^^e 
in evaluation stratecry and another to the Drocess of 
self -actualization as it applies to education. Con- 
siderable scace is -riven to an eirplanation of the stop 
by step self-actualization process used in this pro- 
.iect. 

The ap-nendixes are full of actual documents v/hich 
illusbrate hov; the nrocess v/orks and what took place 
over a period of six to eirjht months with nine terchers 
and one principal. For the sake of space, only five of 
the nine teachers were used as examples • Their names 
have been substituted v/ith letters: A, B, 0, D, and 12. 

Personal reactions of the uarticinants, comDhresive 
evaluations by the teachers «nd nrincinal, and many ooo- 
itive oufccones of the orocess indicate that it v;as very 
v/orthv;hilo for mor>fc of the n art icir* ants. 
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JuGb as ovaluation nhould bo an intror;al r>3ivt of 
the inntruotional p.rocep.s v/ith nl-udonta, so nrnft it be 
for tonchers nnd Wriuci^^als, Toachors and T)rincip?^ls 
should not delay the impori;ant buninesR of teachor 
evaliiation until the end of tho frchool year, Inntead, 
the?" should v;ork tor':ether re?;ularl.y in developins and 
sharoeninp; p;ood self -assessing tools and skills to be 
used to imorove instruction, This reoort offers in- 
sight into such skills and tools. 

The v/orks, theories, and philosophy of Abraham 
Fiaslow excited the curiosity of this v/riter and serve 
as a foundation for the Dro.jact, It is for this rea- 
son that Maslov/ is referred to throuf,hout this report. 
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Durin;-^ tho 3,0'}-0'« and 30 's Abraham Manlow, d noted 
hrimanistic ps.7cholon,iat , did conoiderablo research into 
tha rationale, on v/hich osycholo^ical therapy is based. 
What he discoverei vms revolutionary: the science of 
p3ycholof?;y, juat as medicine, is n:oared to the sick in- 
stead of the healbhy. liaslov; contended that until clin- 
ical T>sycholo^;^;ists v;ops certain as to v/hat a Dsycholo?;- 
ically person v/as, their treatment of the sick v/ould 
lack direction. To Maslov/, treatment of the emotionally 
ill should be based on the attitudes and behaviors of 
the healthy, well functionin?; human beinn; instead of 
the sick, which had been a Freudian assumption. Mas- 
lov/, therefore, bepian extensive research into the habits, 
attitudes, and characteristics of healthy, nornal peo- 
ple v;ho seemed well ad.iusted to society."'" * 

From his research, ilaslow concluded that the secure, 
well adjjusted person ??oes throu^rh an important n:rowth Dro- 
cess which he called "self-actualization." The term is 
not orip;inal with Haslow, but his research is probably 
most extensive in the area. Kany other psycholo^^riats 



Colin V/ilson, ^^2:'•L-??L"^^'••^^•r^"^ t'Mycholop.-y t Maslov; and 
tho }-03t>»Ti': r5udvm l^'^vol ution . Hew Yori^: Tr.plinr^er I-ub- 
lishlnr: Comoany, 19V^?» I'^'l* 
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such as Carl RoRers and Kurt Goldstein have their ovm 
definitions of self-actualization. But according to 
Maslov/, "All definitions accept or imply acceptance 
and expression of the inner core of self, i. e., act- 
ualization of those latent capacities, and potential- 
ities, full functioning, availability of human and ner- 

2 

sonal essence." 

Kaslov/ also developed a hierarchy of human needs 
in which he explained human motivation. He maintained 
that all humans have needs which fall into five levels: 
physiological, safety, love, esteem, and self-actualiza- 
tion. V/hen one is satisfied, then it is possible to move 
up to the next level. ^ At the apex of the needs scale 
is the need for self-actualization, or as Maslow says, 
"The need to become everything that one is capable of 
becoming. "^ It is very important for the first four 
levels to be satisfied if the person is to have a good 



Abraham H. Maslow, Toward A Psychology of Beinp; , 2nd 
ed.; ftew York: Var. Hostrand Reinhold Company, 1968, 
p. W. 

\ilson, OD. cit. , P» 
^Ibid. , p. 163. 
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opportunity to self-actualiae. At first Maslov/ felt 
cartain that a neroon could not self -actualize unless 
he first fulfilled his ohysiolo^^ical, safety, love, and 
esteem needs. Before his death, in 1970, he decided 
that self-actualization does not neces^iarily occur 
when lower needs are meant 

Maslov/'s search into the moaning and implications 
of solf-actualization v;as extensive, and in one work he 
lists and explains 43 ma.ior oropositions about this pro- 
cess. V/ight and Doxsey have combined and condensed the 
list to }A characteristics of the self -actualizing; "oerson. 
Careful consideration of these behavior characteristics 
will orovide more insipht into what a self-actualizing 
person is: 

1. Superior Perception of rteality — able to .judRO 
both situations and people more accurately than 
less healthy persons. 

2. Acceotance of Self, of Others, and of Nature — an 
appreciation of the uniaueness and intrinsic val- 
ue of each individual (includinc? oneself) and na- 
ture as it is exDsrienced. 

5. ooontaneity — the capacity to exoorience and to 
respond to that experience with full awareness 
and anoreciation of feelingis engendered. 

4. Problem-Centerint? — the capability and tendency 
to l030 oneself in a meaninn;ful task. 

5. Detachment and Desire for Privacy — the ability 
to be alone with one^s ovm thou«;hts and creative 
iiursuits. 

6. iUitonomy and Resistance to Hosist Snculturation — 
inderiondrsnco in .'udrrement , v;ith the ability to 
forinulats his o\r\ values and standards v/ithin the 

''Ibid. 

n i> I ■ atf rii 

iiaslow, or. c^it . , on. 180-?14. 
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oroan of ciO.ture. 

7. Freshness of Anpreciation and Richness of Emotion- 
al Reaction — rolatocl to spontaneity, ftbove» 

8. Hi^qhar Pronuency of Peak iSxperiences— Maslow con- 
tended that the person who is more spontaneous, 
more willinp; to experience, and more in touch with 
his feelincis will have deeper, almost mystical ex- 
periences. 

9. Stronger Identification with the Human Species— 
feelin:? for others that extends beyond friends, 
family, race, or nationality to mankind in gen- 
eral. 

10. More Effective Interpersonal Relationships — the 
ability to establish close ^ undemanding and non- 
possissive relationships with a few persons and 
effective even though not close relationships 
with a larger number of persons outside this 
small r?rouD. 

11. Democratic Character Structure — respect for others, 
no need to exert pov/er or control over others. 

12. Ethical Certainty — well-developed system of values, 
ethics, and ideals for the regulations of one's 
own life. 

13 • Unhostile Sense of Humor — soontaneous sense of 
humor related to the situation; not destructive 
or hostile. 

14. Creativeness — creative approach to life in gen- 
eral, the ability to identify fresh solutions to 
life's daily problems. 7 

Maslow asserted that, "Healthy, self -actualizing 
people are most Int evirated in another way. In them the 
conative, the cos^ni./ive , the affective and the motor are 

Q 

less separated from each other." The self-actualizing 
classroom teacher who combines these domaiiiS can do more 
to effect positive ??rov/th and devoloDment in himself, in 
his fellow teachers, ind in his students. This practicum 



Albert R. V/ight and James R. Doxey, Me asurem Qnt of Affect 
and tha Hunanizinr-: of Education ^ Salt lake Citys Inter- 
stato ilducational Resource Service Center, 1972, pp. 66-67» 

'l-laslov/, 0£. cit. , o. 208, 
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set oub to assist toachers at :ielmont Junior Hi5*h in 
actualizing tlif)ir notontials in orlor to become more 
offecbive teachers. 

A KiilED FOR GHiU.'GE IN TS.^OiiilS EVALUATION 

liffocbive taachor evaluation is necessary to the 
improvement of the instructional process and is the pri- 
mary supervisory role of the principal.^ There is con- 
siderable research which provides evidence of the need 
to appraise teacher attitudes and methods. This premise 
is supported by pilot studies done by the Co-operative 
Pron;ram in Education Adminiotration and the co-opera- 
tive action research on the ^roup dynamics of tVie Assoc- 
iation for Supervision and Curriculura Development ."^^ 

The rationale for teacher evaluation and the methods 

used to assess «5;rov/th are important issues in this report. 

One of the most popular ways of evaluating; teachers 
is to rate them based on a preprinted lirat of perform- 
ance standards. (See Aopendix A for examples.) The NEA 
Research Division found 58 iDercent of all urban school 
systems using standard teacher rating; systems. These 
rating? systems have one thinn; in 'jommon: thoy all sort 

^J. Minor G\\r7nn, Theory and Prac t ice of Supervision , New 
York, Dodd, Mead", and Company, 19ol, '19 -2 2. 

^^Ibid., D. W.-. 
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teaohors into ranks similar to A, B, C, D, F students 
with little teacher concultation."^'*' 

Surveys conducted by the N£A of teachers' reactions 
to the way they are evaluated by their sunervisors reveal 
much teacher dissatisfaction. In her review of the sur- 
vey resDonses, Hazel Davis noter that "21 percent of 
the teachers did not know wheti. r or not written eval- 
uations of their work had been made,"'''^ She further 
states that 28 percent of the teachers indicated they 
saw no written evaluation of their performance; more 
then 50 percent held nerjative views about the manner 
in which they were evaluated; and 70 percent of the 
teachers reported that their evaluations had little 
or no impact on imp'-roving tl eir teaching.'*'^ 

Davis concluded that, "Progress would seem to lie 
in the direction of the fujlest Darticinatior. or class- 
room teachers themselves in efforts to realiLO the bene- 
fits that seem possible in Drofessional evaluation of 
teachers • services" 



11 

^He_Seco ndary School Principal In Action , ed. by Leonard 
E. Kraft, Wm. 0. Brown tJomp any .Publishers, 1971, p. 186. 

•'•^Ibid., p. 191. 
•^^ Ibid ., pp. 190-191. 
BM'^ p. 191. 
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Hain and 3mith nldo oxpross dissatisfaction with 
the toacher ratlnp; svntem as a moans for improvini^ in- 
struction. Thoy reconmond that standards and procedures 
be developed .jointly by the principal and teacher in- 
volviJd. The nrocess of working together as a team 
in devalopinn; an evaluation stately or tool would cer- 
tainly improve communications between the principal 
and the teacher and thus be of mutual benefit. An 
important tenet of ^ood evaluation in education is 
mutual undorstandin??; between the person beinc? eval- 
uated and the evaluator. Most traditional teacher 
evaluation systems do not encouraRO mutual understand- 
ing. This practicum did. 

Molvin Tower Drovidss an interesting? comment on 
the value of teacher evaluation which is based on an 
project involving the IndianaDolis public schools. 
Teachers and Drincix^als were asked to rank 20 in-sor- 
vice oractices in terms of ths benefits received. Tea- 
chers ranked DrinciTDals* evaluations of teachers seven- 

16 

teenth, and princit^als ranked them nineteenth. Nei- 
ther felt that their present system of evaluating toa- 

-John H. Hain and Georf^o J. Smith, "How Princinals Rate 
Teachers", A merican School Board Journa l, 155 1 I''ebru- * 
ary, 1968, IB. 

Sftlocted H eadings on General Supervigion , od. by Jamea 
He '-lid, ijoiris i^ornano, and Nicholas Geori'^iiady, London: 
The Macmillan Oornnnny, 19^70, p. 359. 
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Chora v/as offectivo in imDrovinn; ttio toachinG;-loar»n- 
ing process. 

This princiov^l's experiences with teacher eval- 
uation, both, as a classroom teacher and administrator, 
re-enforce the research referred to above: the tradi- 
tional method and philosophy of teacher evaluation have 
little positive effect in improving the teaching-learn- 
ins process. The process of self -actualization, which 
is the sub.iect of this reoort, does more to assist tea- 
chers in improvine; the teaching-learning process than 
the traditional te;hniaues of teacher evaluation. 

This writer does not propose that all formal tea- 
cher ratinf? systems be discarded. Nor does ha main- 
tain that only one system should be used to the exclu- 
sion of others. In the view of this writer, a system 
of self-actualization for teachers could supplement, if 
not replace, the systems already being used. It should 
also be noted that this system may not be valuable for 
all teachers. Only the teacher and principal v/ho put 
it into practice can decide on its real merit. 

SKLF-ACTUALIZATION IS UG^IPUL EOR CLASSROOM TEACHERS 

Traditionally many teachers have relied heavily 
on T^rincifals and other supervisors for direction in 
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itnprovinn: their toachinn: oorformance, Althour^h prin- 
ciT)«ilfj' and supervisors' constructivo 8.DT)raisals of 
fconcher PQrfortnnnc«2 can ba holpful to tonchers, there 
i3 no subatituto for ob,iocti7e aelf-arpraisal of one's 
own grov/th and develorment. Certainly, one generally 
has more motivation for strivinn: to fulfill his own 
p;oals than those placed upon him by another parson. 
The self-actualization process encouraqies the teacher 
to set his own personal and professional skoals. The 
T^rinciml's role is to heir) the teacher look at him- 
self realistically and assist the teacher in actual- 
±7,in^s into the kind of "teacher-person" which the tea- 
cher really wants to become. This Drincipal found that 
all teacher participants wanted to become better persons 
as well as teach-jrs. Annendix 0 contains '?:oals formu- 
lated by five of the teachers involved in this pro,iect; 
the £?oalo are referred to as the "Ideal He-Teacher". 

This nrocess was oarticularly useful for teachers 
in at least three different ways: it encourac^od then 
to set meaningful F;oals for their own self-improvement; 
the "prooess "ave then an opportunity to see themselves 
more realistically; and it helped teachers in actual- 
izinp: onrsonal and profesfiional Qualities which increased 
their effectiveness as human boint^is ^jni clasi^room teachers. 
These throe areas, and others as v/ell, v/ill be explored 
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in '.^.veatQX' d.or)tha in this report, The important thing 
at this noint in that the render imdorstands that this 
system v/as dasip:ned espocially foj? teachern, and it 
v/as found to be of Biroat value to most of the olass- 
room teachers who participatad. 

EXPLANATION OF THiS SiiLF-AOTUALXZATION 
PR00SS3 FOR T£AGH£HS 

The Process Must Be Voluntary 

The teachers should be informed that the aim of 
this process is to assist them in self-im-nrovement. A 
full exT)lanation of the roles of the princiDal and the 
teacher should be fqiven. A brief written resume of the 
step by nter) process should also bo made available to 
each interentoi staff member. Such a resume is found 
in Appendix B» 

The principal should bo very explicit that there 
is no f^uarantee of success, and each teacher should 
think about the Drocess and discuss it with the prin- 
ciT)al before makin?; a decision to -oarticipate. Kever- 
thel^js.^, teachers munt feel free to droo out of the pro- 
,iect v/henevor they desire. It is crucial that no Dros- 
sure be exerted on anyone to e;et involved; the decision 
must be an individual one without prG?.iuro from the staff 
or the nrinciT>al. Both the nrlnciral und the teacher muat 
feel comfortable with the teacViers' involvement. The -orin- 
cipal should explain that interc-^ted staff members should 
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take the inititvfcive with him, if thoy want to p;et in- 
volved. All should be ascured that thoir particiDa- 
tion is voluntary with no rerx-jroussiona for non-parbi- 
pation. It must also be madA clear that nothini:^ con- 
corninf^ the process will be placed in personnel re- 
cords, unless the teacher wants the information to be 
included. * 

This pro.jecb was implemented at Belmont Junior 
Hi.a;h, which has a staff of 15 teachers. At the out- 
set, nine teachers decided to participate. Of the nine, 
one resif^nod her teaching position, but she was re- 
placed by a first year teacher v;ho became involved in 
the self-actualization process after beinp? on the staff 
for five months. After corarlotin^ the third stop of 
the process, one teacher lost interest and dropped out. 
A total of eight teachers voluntarily participated in 
the process. 

T he Parfaicioants Renresented A Good Cross Section 

The participant g were varied in educational philos- 
ophy, years of teachinn: exDerience, sex, and in social 
backG;round. Prior to this -nracticum, two had progressive 
orientations, and the other six v;ero moderate to tradi- 
tional. Ya?,r3 of or.n-jrienco ranp:el from one to I'l- with 
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the averafte of all the tenchoro at ^l-,5 years of oxDorienco. 
Thare were four malon nnd four .fomaloa from four differ- 
ent parts of the country. Two held master's dep:rees, 
and each SDecialized in a different Gub.ject area. About 
the only thint"^ which they held in common were: they 
were all married, and each expressed a desire to im- 
prove their teaohin?^;. 

The Process Involvea Bin;ht General Stens 

The teacher participant goes through eight general 
steps which are designed to help him actualize potential 
qualities. There can be deviation from the steps, de- 
pending on the needs and desires of the teacher. Approx- 
imately six months are needed to complete the steps; this 
depends on the individual — his commitment and personal 
organization. Before each step is completed the prin- 
cipal and teacher agree on the next activity and date 
for the subsequent meeting. Appendix B provides a resume 
of the eight stensj hovjever, each step of the self-act- 
ualiaation process, v^hich is subtiect of this report, is 
discussed belov/. 

Btep One: The "Ideal Ke-Teacher" ; 

The teacher carefully, and independently, formu- 
lates a list of nualitles, traits, or characteristics 
which he feels would make him the ideal toachor, if he 



could actuali?,G thorr.. Toachers aro encouraf5;0d to dream 
about tho way they would roilly like to be, and then 
charactjeriza this dream in a series of statements or 
phrasea in any random order. The principal oncour- 
ar;es the teachers not to be reluctant or afraid to 
write an7/thins, for nothins; is held ariainst the per- 
son in any way. The princinal has the chance to prove 
that he means v/hat he says witn his actions; he must 
assure the teachers with his v/ords and actions that he 
can be trusted. Since teachers are not hold account- 
able by the i^rincir^al to actualize their ideal teacher 
qualities, they are more comfortable in listing; things 
which may be very difficult to achieve. Teachers must 
hold themselves accountable, if ' anyone is. 

The punctuation, neatness, spelling, or form of 
the "Ideal Me-Te'acher" are of little consequence. The 
teacher must not be permitted to compromise feelings or 
aspirations due to the format of the activity. The im- 
portant issue is that the teacher expresses himself 
sincerely, honoitlv, and enthusiastically. 

^'-r^pendix G contains actual descriDtions of the 
"Ideal Ho-Teachor" by some of the participants in this 
procticum. No bice that the first step was completed 
in cJeDterabor— tho be?:inniniT of the school year. 
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§A0J5. Tv/ ot The ''ti'i~riov; i? eacho r" B y The Principal : 
UDon coinciletion of the "Ideal Me-Teacher" list of 
oualltios -md charactarisbics for which the teacher 
is striving; to actualize, it is ^ivon to the principal. 
The principal then formulates a series of statements 
indie at inf^ where he feels the teacher is at that time 
in relationshir) to the teacher's perception of the ideal 
teacher. The principal points out any discrepancy or 
consistency which he senses or has obaarvod in the tea- 
cher between the "Ideal Me-Teacher" and the "Me-Now 
Teacher" • 

To be effective, the principal must be v/ell acquaint- 
ed with the teacher. In all cases this principal had 
v/orked with the Darticinants for one, two, or three 
years. After imolementinc; this process with a teacher 
there is little question that the tv/o v/ill better know 
and understand each other. 

Neither the princi-oal or the teacher has anything 
to prove in this ster> of the process. For instance, the 
principal need not back up everything he says with con- 
crete examples, A princiT^al should be fair and rofor to 
actual exanoles of performance whenever possible. The 
Tijdncipal':--? statements or definitions of where he feels 
the teacher is must ho tuned entirely to what the teacher 
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wants to actualize in himsol;? — not what the Drinci- 
pal mirjht want the teacher to bocomo. Nothinn; said 
or dono in this procoss is uned af^ainst the teacher, 
and the teacher must be convinced of this if it is to 
be effective. 

Teachers' osrceptions of their "Ideal Me-Teacher" 
and "Me-Now Teacher" differed p;reatly in emphasis, 
length, and thoroughness. Some teachers listed eig;ht 
ideals while otheva listed as many as 43. (See Appendix 
C for coraoaricon.) 

The principal does not share his "Mo-Now Teacher" 
exnlanations v/ith the teacher until the teacher has 
developed his own "Me-Wow" def initions(next step) ex- 
plaininc; specifically v/here he thinks he is in his ovm 
growth and dovelonment toward actualization of his ideal 
teacher. 

"Me-Now Teacher" explanations written about teacher 
participants by this principal are found in Appendix D, 

Step Three; The "Me-i\ow Teacher" By The Teacher : 
Steps two and three take place at the same time. 
V/hile the -orinciDnl is v/riting a series of statements 
or definitions relative to the teacher's ideal self, 
th^D t3''.cher doGs the same thinr;. The principal must 
Gncour?^p:e the teacher to be objective, honont, and 
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solf-aasesr?inn;. At thin ooint, the teacher is only con- 
cerned in describing; his attitudes, values, teaching 
skills, TDorsonal attributes, etc., as they exist or 
as they are. He is not concerned in this step with 
the way he would prefer thinc^s to be. • 

The teacher must not feel inhibited in his writ- 
ten expression because ho is afraid the principal will 
catch a misspelled word or a poorly punctuated sentence. 
Instead the writer should loolc inwardly for the truth 
about his actual performance and do his best to verbal- 
ize the discrepancy or consistency between the way thins:3 
are ("Me-llow") and the v/ay he would like things to be 
("Ideal Me"). 

Many teachers indicated that it was much easier 
to describe the way they v/ould really like to be as 
persons or as teachers than it was to explain where 
they were presently in their personal f^rowth and deve- 
lopment. It v/as a healthy, self -provocative exercise 
in ^elf-analysis of nerscnal and professional qualities. 
Conies of teachers' "Me-Wow" clarifications are in 
ADoendix E, 

Step Four: ImDrovinc; Communication V/ith = Numbers : 
The tttcicher and principal rate their "Me-Now Teacher" 
on a scale of one to P.O. The ratin>;s are not shared at 
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.thin time betwaon the tv/o parbioa. JDach itotn or char- 
acfcoristic ia i33ir;nod a number by ita v/ritar, The 
higliest number indlcatna tho ideal. In other v/ords, 
20 sneann that the person feels he has totally actual- 
ized the ideal Quality for \\fhich he is striving, The 
lov/er the number, the r»;reater the discrepancy between 
what the teacher wants to become and v/here the teacher 
is in his actual performance • Bach statement is rated 
in terms of the deriree of actualization that has occur- 
red in the view of each writer — the princiDal and tea- 
cher. 

The primary purtjose of the ratinp; scale is to 
heln sharpen communication betv/een the two parties, 
V/hat cannot be exrlainod in words raip?ht be clarified 
with numbers. 

If the teacher has 20 statements characterizing 
his "Ileal Me-Teacher" and, therefors»20 clarification 
statements in his "Me-Now Toacher" , then numerically 
soeakin?^ his ideal teacher would be 400 (20 x 20), 
If the ratings on the "lie-How Teacher" statements 
total 150, then the difference in numbers between 
where the ceaoher is and where he wants to be the 
-onaral rann;e for self-actualization. In stei? five 
Che nrincxDal and teacher compromise their ratinf^a 
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as the- v;oic;h actual Derformance a'-tainst tho teacher 'a 
ideals. 

The ratine syatom does not tell the teacher how 
Giood or bad he is. It only aids the principal and 
teasVier in recoi^nizing discrepancies between their 
perceptions. The numbers may also help both see more 
clearly the distance betv/een the ideal and the real. 

Stop Five: Achievins; Oomoromise : 

The teacher and principal come together to dis- 
cuss the "He-Now Teacher" statements which each pre- 
pared. The main purpose of their meetinf;s is to reach a 
definite understanding?; and agreement about where the 
teacher's level of performance is relative to v/here 
he would like it to be. The theory is that two hon- 
e!=Jt oersnectives are better than one in holDin{^ a 
nerson r!;ain deeper insight into his own si;renr;ths 
and needs. The teacher and principal discuss, ques- 
tion, and compare their "Me-Kow" statements in a non- 
threatenin?;, carinr^ way. Any discrepancy in feeling 
or ,iudc;ement should bo compromised. The result of 
the comoromise is reflected in a nasictiation of the 
numerical ratinr-^s. For instance, if the teacher rates 
himself 12 :uid the r>rincinal rates the teacher 1^1-, 
then the ririncioal takes the initiative to compromise 
tho rating at 13* 
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Thin rrincinal found i1: helpful to bec^vln the con- 
forencG v;ith a ruviftw oF the Durr ose of the entire pro- 
oeus and to rsaanuro the teacher that nothinn; would 
be used ac^ainst him, Saoh teacher understood that 
a rec^ular evaluation would be comDleted on him by the 
principal at the end of the year or semester. Tea- 
chers were told bhat none of the information resulting 
from this process would be placed in their personnel 
files unless the teacher requested this be done. 

After reading my "He-Now" statement, the teacher 
v/aa ask to read his aloud, and we then discussed and 
clarified our views. It was intriKuin^ that the ratings 
were so close; rcenorally v/e were within two or three''' 
points of each obher, and the words seemed fairly con- 
sistent with the ratinf^'s. 

V/ith most teachers, tv/o or three one hour con- 
ferences v/ere needed to reach agreement. 

S tep Si:?ci Docidinr; On A Self-Actualizabion Level ; 

At the conclusion of the dialogue in the fifth 
stei) the coraproniised ratinfis are totaled, and a real- 
istic level of actualization for which the teacher and 
principal will strive is asireed upon. 

This v/ritor developed a personal n;rov;th chart on 
each teacher which demostrates movement toward the 
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actualization levol, which the teacher and principal 
feel is withiu the potential or the teacher, h^ov 
example, if the teacher's perfect ratin,^ is 300 (20 
points times I') statements), and his "He-Now" total 
ia 150 (compromised total of points. on each statement 
times 13 statenonts), then a self-actualization range 
mir^ht be set at 225 to 235. Some of the growth charts 
used with teachers are contained in Appendix F. 

If the teacher can achieve this ^eaeral level of 
actualization and exDerience a feelimi: of self-fulfill- 
ment from having realized his potential; if ho feels 
his performance is more consistent with his ability; 
and if ho fsols more in harmony with himself; then the 
process of self-actualization which Maslow describes 
is crobdbly occurine;.^'^ 

Step Seven: D eveloping Strateti^iea t 
After the initial dialogues and setting an actual- 
ization level, the teacher and principal agree on some 
strategies for helping the teacher achieve self -actual- 
ization. a?he stratePdes were implemented over a period 
of approximately six months, 

Th'i heart of this process is self-will. If the pro- 
C3ss^is going to be effective, the teacher must have a 

'^'^vl^^^ f • S^^^^^J®^* Psi^cholog^^ to Teaching 
^ewJork: Houghton ^aflTi^-0*^ra^aHKl^^^ 
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do horm:! nation nnd. will to activate latoat skills, feel- 
irifin, and at bitudot; into rurr^osefiil teaohin!:!;-.loarnin'.'; 
activities and nieaninr^ful human relationships • 

3t.rat0o;i«s varied, of course, from individual to 
individual; however, some stratesiies v/ero used by many 
of the teachers. Some oxamnles are listed below: 

1. Increase the number of conferences betv/een the 
teacher and principal. 

2. Assessment of actualization process by the teacher 
and princioal at regular intervals. 

3. V/ritten memos from the principal to the teacher 
re -enforcing positive growth. 

4. A series of written and verbal reminders from 
princiDal to teacher of the ideal qualities 
to be actualized. 

5. The teacher listins; of five specific things 
the ■orincii^al could do to help the teacher 
actualize. See Aooendix F. 

6. i'he use of g;rov/th charts. The two parties agree 

on the growth rate and illustrate it on the growth 
chart. See Appendix P. 

7. Group raeetin?;s with teacher partipants to ex- 
plore Maslow's theory of self-actualization. 

8. Sup;2:e3ted readings related to the teacher's 
p;oals. 

9. A survey desif^ned to ^ive the teacher an idea 
about his actualization in comparison to others. 
This survey is found in Appendix P. 

10. Classroom observations by the Tsrincipal in which 
he looked for particular behaviors to be actual- 
i5?.ed. 

11. i''oed back from other teachers and students con- 
cerninp; the attitude and perforraanoo of the tea- 
cher Darticioant. Aopendix P provides three 
different tools ur.ed. 



ERIC 



22 



12. The teacher and principal rate the toacher on 
dGf^roe of solf-actualization in each character- 
istic. Only numbarr. are used. See Appendix F. 

13. V/ritton sentence doscriDtions of the teacher's 
self -actualization of ideal nualitioo. Appendix 
F contains descriptions.. 

Step Sis:ht; Final Assosrment Of Teacher Growth : 
The teacher and princiwal do essentially the same 
thinp; here that was done in steps 2,3»^J-» and 5. The 
teacher and principal review the teacher's performance 
in relation to his "Ideal Me-Teacher" and draw conclu- 
sions about the teacher's proairess. This step usually 
takes t>lace about six months after the first step is 
comoleted. Also, the teacher is asked to evaluate 
the effectiveness of the process. This step gave this 
principal insif?;ht into the value of the system for in- 
dividual teachers; some could certainly benefit more 
than others, doDendine; on one's commitment tc the pro- 
cess. 

The final "Me-Kow Teacher" documents and some 
teacher evaluations of the process are in Appendix G. 

EVALUATION OF SELF-ACTUALIZATION PROCESS 
Five Teachers Show Marke d Growth 

Five of the nine particirjants showed marked growth 
after beina; involved with the process for six months. 
These five either attained or carne very close to attain- 
ing; the self-actualization lev'sl asireed upon at the out- 
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set or tho m^ocenn. The nro ond T^oot 3?atinn;s anirood 
upon by tho prinnlt^al and teacher aro DroBented in 



TABLE 1 

Pro and Post Ratinfi;s of Teacher 
by Teacher- Principal Team 



Teacher 


Pre Ratin?^ 
(September) 


Post Ratine; 
(March or April) 


1. Teacher 


A 


163 


189 


2. Teacher 


B 


160 


215 


3. Teacher 

• 


0 


88 


152 


Teacher 


1) 




292 


5. Teacher 


E 


703 


767 



Each teacher strove to reach a pre-deterniined 
celf-actuali«ation level which was afsroed upon by 
the principal and teacher • The growth potential of 
the teacher, as viev/ed by the princiDal and teacher, 
in li^ht of the teacher's Dast and present performance 
helr»ed dotermihe v;hat the s'^lf-actualization levol 
of asoiration should bo. The final evaluation of the 
teacher's oerfornance or actuali;?.ation level in re- 
lation to the ore-determined self-actualiv.ation level 
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of the five teachers reforrecl to in Table 1 is pro- 
ne n tod in Table ?. 



Uecjjrae of Solf-Acvnalization Based on 
Teacher-Princit)al Ratinp:sio 



'Peachor 


Pre-DQtei'minad Act- 
ualization Rans?0 
(Gepteraber) 


Actualization 
Level Achieved 
(March-April) 


1. 


Teacher 


A 


190-220 


189 


2. 


'i'Gacher 


fi 


220-250 


215 


3* 


Teacher 


C 


150-175 


152 


^. 


Teacher 


D 


510-5^1-0 


2%l 


5. 


Teacher 


E 


730-780 


767 



The teachers not represented in Tables 1 and 2 
made progress, but not to the extent of the other five. 
Their personal commitment to the process and their ad- 
ministrative organization were obstacles to p:reater 
success* 

Testinfg ffo r Self- Actualization 

An important characteristic of a self-actualizin??; 
pornon accordinn; to Maslow is experiencing: a phenomenon 

•'-^The vcjrbal communication was more valuable than the 
ratine; system. It muab be stressed that the ratinfj; 
system v/as only an aid to communication and a oonven- 
ienow for reporbint^ and charting p;rowth. 
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which hQ Grilled "nonk exDorienco . " Maslow defines the 

p'vil; oxoorionco aa a "Kyotic'il illuiiiinafion or ecstaoy 

or trancondont exoerionce."^*^' i^he peak exoerienco is 

a hoalthy, creative mental-err.otional activity which is 

an iiuoortant clue to the self -actualizing person that 

he is indeed actualising. Maslow contends that the 

peaker reaches his higher, transcendent nature which 

?Q 

is T>art of his essence. ' 

Kaslow once told Colin Wilson, a fellow psycholop;- 

ist, that "Music had been an unfailinc; source of peak 

21 

experiences throu2;hout his life." This nrincipal con- 
ducted an eTCT^oriment with music as a test to see if 
a peal: experience could be felt by the teacher parti- 
cipants and me. If GO, it v;ould be an indication that 
we ni?!;ht be self-actualizinp:. After defining; what a 
peak exDerienco v/as, the teachers and I agreed to T.isten 
to pome music very intently. The music would determine 
the course of our thou?;hts and feelings. Each could 
v-zrite thoughts as the music played, or one could ^iot 
them down after the music stopped. Either way, each 
a.-!;roed to share his reactions to the music with the 
rest of the grouD. 
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^Abivibam fT. Maslow, Relir'-ions^ Values, And Poak-jSxper- 
icnicos, t;.)v; York: The vTkTn? Fres3,T%4, pp. 19-1?0. 



Ibid., n.xvi. 



^H/ilson, pjD. cit. , p. 1$$. 
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\t tbo conoluRlon o.r V\e wusic each s:it silently 
v.'rltlnp; dovm bin 3?oac1:ion3« Then each teacher orally 
r.har(>d bin reactions v;itb tbe rroun. All v/i.thout ex- 
cert ion expressed several foollmTS held, in common: a 
ri'Oro roF-itive view of life, a p:reater zeot for living, 
<=iocertanco of fellov? hunian beinrn, and an arnreci ation 
of f roe-lorn, v.'e v;ere all po e:?:ci.7ed about our exrjeri- 
enoe thnt v;e tried it arain I One tepcher became so 
excited that she carried the idea to hor classes. Ano- 
ther teacher, v;bo has been on the staff five years, 
iniDrepsed this vrriter for the first time in four years 
\.*Ttb bin ability to orally verbalize himself in a very 
creative v;ay. After the rneetinn;, T wrote him a note 
shnrinpr my nofiitive reaction to his creativity. He 
returned the follov;inp: note to me: 

T^o: Principal 

From: Teacher P 

Tor>ic: Peak Experience 

That's the first time I've ever revealed 
that much of myself in front of people 
other thrn my family. It v/as an enlirht- 
cnin"* ex'^orience. 

Thanks I 

Thin T.ef3ction, in particular, was evidence of a fuller 
functioninr T^erson. 

The exnerim<^nt v/as successful in rroducinir a 
neak eynorience in each particii^ant which, accordinr?; 
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to H'xjnow, ir. an indication that aolf-actualization 

id takin'"'; r^lnc:"). 

Sc hool iayat ern Av/nrds Tenoharg In-rjer vice Gro lit 

This rrocosa of teacher growth and improvement 
v/as oreaented to tha Dirscfcor of In-Service Sducfition 
for two reasons. First to see if the Dro.-ject qualified 
T>articipatinp: toachars for in-service credit v/hich 
v/ould count tov/ard salary increments. And second, 
to make the process available to other administrators. 
The teachers v;ere issued one semester hour credit. 
This was a bonus for the teachers because the possi- 
bility of credit had never been mentioned until after 
the T)rocess was comnleted, A cony of this report will 
furnished the demrtraent of in-service, which will 
make it available to other interested Drofessionals. 
School Administra tors ^ Eypress Inberest In P rocesa 

Many follow t)rincinalr> have expressed interest 
in usincq the system with thoir teachers. To date, 
three are usinn; the process with with a limited num- 
ber of tfiachers. 

An are'j superintendent has expressed special in- 
terest in the r>ro.]ect, and v/o have ac?;reed to try it 
ourselves. He will take the role of the principal 
and I, the teacher. See Appendix 0 for the "Ideal 
He-Principali* 

ERIC 
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pi3c lT)linary Haferral s Docraase For yeachors 

Four or the nino toichora Darticiuatinp; expressed 
a desire to improvcj their student discipline. While 
all decreaoecl the number of discipline referral to 
the assistant Drincioal, one teacher reduced his from 
57 during; the 1972-75 year JO 15 from September of 
1975 throuf2;h April of 197^. This teacher attributes 
his success to his involvement in the self-actuali- 
zation Dror^ram, 

Teachers V/ant To Continue The Process 

One of the best measures of the effectiveness of 
this program of self improvement is the fact that many 
participating; teachers have indicated a desire to con- 
tinue the process next school year. They have also 
discovered that their ^oals in some instances have 
chant-^ed after six to seven months of this process. 
3ome teachers will be aiminr; for his;her levels of 
self -actualization in the cominp? year. 
Personal Peactions Of Tv ;o Teachers 

^^^s. Sue Kent interviewed one teacher v/ho went 
throus^h the process. Mrs. Kent is v/orkinp: on an advanc- 
ed derree in education at Antioch Collep;e; this inter- 
view was part of a pro^joct in her degree prof^ram. The 
transcript of the interview with Teacher B is found in 
ADpendix T. Teachor B indicates that he has positive 
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foelin'^a nbout the rrocess. His participation has 
cauasd him bake action in iraorovinR' hio teaching; it 
has ororaoted hotter underiitandinEs; between the prin- 
cipal and himself; he has become more sensitive to the 
needs of others, and he chana;ed his educational philo- 
sophy due to his involvement, 

a?eacher E has written a paper for a graduate class 
about her Dart icioat ion in this proiiect. Her profes- 
sor and fellow students exnressed much interest in the 
nrocens, and we plan to make a copy of this report avail- 
able to them. One part of her paper dealt v/ith her 
personal evaluation of the system as it affected her. 
This document is contained in Appendix I. Her reactions 
were very positive: increased self-awareness, reduced 
tho tliroat of principal evaluation, developed p;reater 
sensitivity to foelin^js of others, increased her cre- 
ativity level, and added more trust to the principal- 
teacher relationship. 
Teac hers iSvaluat: : The m s e 3.y ff s ^ 9t^^9 ^D-J 

Ono of the most interesting?; outcomes of the pro- 
.iect was that mutual trust and confidence increased be- 
tv/een the principal and four participating teachers to 
the extent that thoy v/ere asked to evaluate themselves. 
i^Jach v/rote his ovm yearly evaluation, and this principal 
nir^ned thorn and sent thera to personnel to become part of 



thair personnel records. ?heir evaluations v/ero o' 
.jective, and showed bhat each had a good self-per- 
cent ion. One example is contained in Appendix I. 



Ai.p.:::r)i)C a 

Teacher Evaluation Forms 



El Cajoni California 

TEACHER EVALUATION^ 

Teacher: Socrates 



BEST COV*Y HVAIUBLE 



A. PEBSONAL QUALZnCATZONS 



Consnents 



Bating 

(high to low) 

1 2 3 V 5 

n rn n rvT I^^^sses in an old sheet draped 

LJ LIU UUj about his body 

I — I inHcl ®^ hlmself - alvays 

LJ U Li LJLJ asking questions 

I — I n mi — inn ^'^^^ *o suicide by poison when 
LJ U LJ '-JUj under duress 

B. CLASS MAIIAOEMENT 

n l"l n IyII — I eye-catching 
U Li Li buUetin boards 

3. TTtilization of supplies jT| Q QQlZI sv^plies 

C. TEACKBR-PUPIL BELATIONSHXPS 

Places student in embarrassing 



1. Personal appearance 

2. Self-confidence 

3. Use of English 
h. Adaptability 

1* Organization 

2. Room appearance 



1. Tact and consideration 



2. 



□ □□□lil 



situations by asking questions 



Attitude of class 



1. Daily preparation 

2. Attention to course of 
study 



LJQIZ1C3IZ] ^^^^ ^® friendly 
D. TECHNIQUES OF TEACHIMC 

1*^ Q ^®6P daily lesson 

I — II — II — 1|— 1| — I (iuite flexible— allows students 
I lUULlI II I to wander to different topics 



, — , , — , _ Does not know material - has to 
Knowledge of subject matter UULlUlJl! ^"«8tion pupils to gain know- 
ledge 

B. PROFESSIOHAL ATTITUDE 

□ 0 aQdl arclcra^ro^'pJX Profo^to^l 



2. In-service training 



3* Parent relationships 



I—,, Complete failure Itere - has not 
LJUUUIJil bothered to attend college 

P^^i^ Needs to improve in this area -« 

LJU UUliLl ore trying to get rid of 

him 



RECOt^flSNDATION t DOSS NOT HAVE A PIACS IN EDUCATION - SHOULD NOT BE REHIRED 



^fiy pe2tais8ion of Phi Delta X&ppan, 6th St. & Union Ave., Bloomington/ md. 
ErJc January 1962> Vol. i»3, Issue* 



Bdproduced by Contra Costa County Schools/ KFB:lw/ 6-S6-62 / 6oc 



) 



JEFFERSON COOTY PUBLIC SCHOOLS 
BELMONT JUNIOR HIGH SCHOOL 

TEAOJISR EVALUATION SU>mY 



$5 



BEST COPY mmiL 



Ia.st 



First 



19 - 19 



Seraea^er 



Grade or na;Jor subject taugh^. 



!• Planning Teaching Performance 

1. Plans and uses meaningful and workable lessens that: 
a. Reflect realistic student goals • 



b. ft'ovide variety in instructional strategy 



0. F.stablish evaluational procedures 



2. 



Classroom performance provides evidence of: 
a. Advanced preparation 



b. Knowledge of learning theory 



c« Knowledge of child gr owth and development 
i. Knowledge of oub.iect matter content 



In classroom performance makes effective use of: 
a. Tij 



Lme 



9 

i 
I 

to 



O 



(0 



! 

i 



f 



b. Materials and equipment 




CotSBMtxtSi 



II. Student Centered Class Room Activity 
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a* Differentiated group assignments 








b. Independent study activities 


-r- 






c. Effective use of supporting epeciallsts 








d« Sncouragement of student centered learning 


■ "1 -^o 







BEST m mmiJ^ 



/ 



SCORING SH38T 

mtmm for ths observatzon op maisio AcxtviTXBs (zoea) 



Oinaywtton 
ZntatMie contara 
Variaty in aeeivielaa 
Vsa of fDatastala 
CUasroOB control 
9. ZdatttUiaa dlffleultlaa 
ft« 9taai fot pttpil oaada 
Cpoparattva plaaaioi 
Vida partloipatlon 
Detnaeratie attitudaa 
Attituda tovard cpUilon 
Studant initlatlva 
Avaranasa o£ bahavior 
Social cllBate 
Subject mittat 
Current appllcatlona 



2. 
9. 
4. 



?. 

8. 

9. 
10. 
U. 
12. 
13. 
14. 
IS. 



16. Staff aetivltloa 

17. Artleulation of prograa 

18. Parent eonfereacea 
19* Use of ceomunlty 

20. Profeaaional necBbarahip 

21. Profeaaional growth 

22. Claas otructure 

23. Evaluation of pupil vork 

24. Pupil aol£«evaluation 

25. Teacher-pupil conferencaa 

26. Vocational asaistance 

27. Specialized aetrvieea uaa 



CoawoBitfl 
28. CoiQpoaita rating 



Totalai 



Xtoni Point value 




UOf 




3 


2 


I 


IBM 


1 


on 


C 


B 


E»V 




2 


ao 


A 


0 


C 




i 


aa 


0 


B 


d 




4 


oa 


A 


B 


B 




5 


HO 


S 


D 


A 




i 


QO 




A 


i 




, 7 


oo 


t 


0 






8 


ao 


b 


G 


A 






DO 


1 A 




B 




io 


oo 


c 


A 


t 




"li 




1 ^ 


0 


B 




12 


oo 


D 


B 


I" 






oo 


B 


A" 


t 




14 


oo 


lb 


c 


b 




1^ 


oo 


A 


E 


b 






11 










1^ 


on 




E 


D 




17 


uo 


E 


b 


d 




"i'd 




A 


E 


B 




19 


D 


B 


A 




i!0 


BD 




T' 


D 




"2i" 


OO 




D 


B 




"22" 


OO 


0 


A 






23 


OO 


c 


D 


A ' 




24 


OO 


r 


B 


D 




23 


OO 


c 


B 


D 




26 


OO 


T 


E 


C 




■ 


OO 




B 








■1 










IT- 


c 




A 




t 1 1 









OBBBBVATZOtI DATA 



?4 • 

m36 

Z8M 
Coding 



Data. 



Taacbar 



School. 



Orada^ 



Subject (a) bbatrvad 



Unusual Gonditiona 



Time bagan^ 



Time ended. 



Total tin e ninutea 
PRBPARATZON DATA 

Seneatera of aarvicet 
Zn thia achool. 
Zn other achoola. 



Degra'a held. 



Tear obtained. 



No. of 
itana^ 
rated"" 



x4« 

x3i« 

x2 » . ^ 

xl » 

Tdtal *pointa 

Obaawationt 



*Kotet Circle nuober Additional Prep. 

of any itam not. rated _ , . 

Coll&^ge laalo r 

College mino r 




Credential aalo r , 

Credential minor 

Teacher category: 
Studant teacher. 
Znteto teache r 
Reaidant teacher 

AZT 



Obaarvar 

Cdpyrig^t e 1980 by lueiaa Xionay» Ruth Bradl«iy, Varratt KaUeobach» Viola Ovan. 

and Eva tfaahiogton. 
Rasiyoduoed by dontva Costa Couoty Schools 

tKLC 



55 



JEFFERSON COUNTY PUBLIC SCHOOLS 
NON- TENURE TEACHER EVALUATION SUMMARY 

First Sonoster 
19 - 19 

Name School 

Last First 



1. 



Grade or major subject taught 
TEACHING PERFORMANCE 


Outstanding 


Above average 


Average 


Belov average 


Inadequate 


Realizes value of and makes good lesson plans 












Possesses adequate knowledge of subject matter 












Shows initiative in gathering and using resource materials 












Stimulates participation from pupils 












Submits reports and records promptly 












Recognizes each child ^s emotional, social « and health needs 












Creates a respectful and friendly atmosphere in classroom 












Encourages confidence and Initiative among pupils 













Other comment: 



II. PERSONAL QUALITIES 



Voice reveals sincerity and enthusiasm 












Has well developed habits of accuracy and punctuality 












Is careful about personal cleanliness and grooming 












Maintains sound emotional adjustment 












Shows genuine interest « respect « and warmth for others 












Realizes the importance of a vise sense of humor 












Corrects habits and mannerisms that detract from teaching 













Other commen;.: 



Form 171 
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Brle.f Kaaumo of Steo by Step Process 
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A Brief Resume Of A 
Self-Aotualisation Fjrooeas In Education 



SPECIAL NOTE : This idea taay or nay not be of value to teachers • 
She aim is to assist a teacher in self evaluation and professional 
growth. Participation must be voluntary. This approach is based 
on some of Abraham Maslow*s theories of *'self -actualization.*' 
Maslow is a behavioral psychologist of renoun. 

Step One 

The teacher carefully formulates an extensive list of qualities, 
traits, characteristics, etc., which he feels he lacks to some 
degree but would make him an ideal teacher. 

Step Two 

Ihe principal is given the list of ideal qualities from which he 
formulates a series of concise statements indicating where he 
feels the teacher is now (the way things really are now from 
his perspective). 

Step Three 

The teacher writes a short statement about each ideal quality 
indicating where he is (the way things really are now). 3his 
is the same thing that the principal does in step two. 

Step Four 

The principal and teacher rate each ^'He-Now** statement on a scale 
of one to twenty (twenty equals perfection) in terms of the de- 
gree of actualization as viewed by each party the rating scale 
only helps sharpen communication between the principal and teacher t 
but neither knows how the other person has rated the teacher until 
they oome together. 

Step Five 

^e teacher and principal discuss aiid compare their "Me-Now** 
statements in a non threatening, caring way. Any discrepancies 
in ratings on the ••Me-Now" statement, between the principal and 
teacher, are compromised. For instance, if the teacher rates 
himself eight, and the principal rates the teacher eleven, then 
the principal should take the Initiative to compromise at ten. 
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step Six 

At the conclusion of the dialogue (two to six one hour sessions 
may be necessary), the compromised ratings are totaled, and a 
realistic level of actualization is agreed upon. For example, 
twenty "Me-Now" equals a total of four hundred (perfection). 
The compromised ratings might total one hundred eighty, and the 
two parties may agree that the individual's self -actualization 
range is three hundred twenty five to three hundred fifty. At 
the end of the year (or what ever time period that is appropriate), 
the teacher and principal should go through another series of 
dialogues based on the "Me-Now" statements and using the same 
rating system to help determine the level of actualization on 
the part of the teacher. 

Step Seven 

After the initial dialogues, and the pre determined actualization 
level, the teacher and principal will agree on a personalized 
strategy for assisting the teacher in achieving self-actualization. 

Step Sight 

Steps three", four, and five are repeated, and the principal and 
teacher agree on the teacher's actualization level, after going 
through the process for approximately six months. This step 
also gives the two people a chance to evaluate the effectiveness 
of the process. 
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The "Ideal Mo-Teacher" iiO 

The "Ideal Me-Princinal 48 



'10 

September of 1975 

Teacher A: The Ideal "Me-Teacher" by Teacher A 
!• Is always exuberant. 

2. Is always well organized; not Just on a dally basis. 

3* Is a good disciplinarian. 

^. Alv^ays displays appropriate good humor. 

5* Has the respect of his students. 

6. Has the respect of his fellow staff members. 

7* Always has time for others. 

8. Is successful In .motivating students. 

9* Takes a sincere interest in the problems of each individual student. 

10. Takes a sincere interest in student affairs and is willing to assist. 

11. Is creative in the development of teaching techniques. 

12. Communicates well with students both on an individual and group basis 



September of-1973 



Teacher B: The Ideal "Me-Teacher" By Teacher B 



1. I need to be more organized In terms of long range planning. 

2. I need to be less sarcastic vi,th students. * I Think ! Part of 
this is student -teacher rapport! I Think ! 

3* I need to sometimes be more exciting in my approach and 
presentations. 

^. I need to coordinate more outside assignments with in class 
experiences to enliance student learning. 

^. I need to utilize more techniques in terms of handiling 
discipline problems. 

6. I need to be more consistent in handling tardiness and the 
keeping of records regarding this matter. 

7. I need to utilize the community and guest speakers more in 
class and out of class activities. 

8. I need to make more of an effort to support other school 
functions besides the ones I'm directly involved in. 

9* I need to concentrate on teaching more basic skills at the 
lower level grades. 

10. I need to utilize more films and visual aids in all courses. 

11. I need to strive to help poor students succeed in technical arts. 

12. I need to challenge the better students in technical arts so 
that they may learn more in relation to their ability. 

13. I need to control iqy temper and respond more rationally. 

1^. I need to plan my time more effectively when involved with a 
work crew. 

15* I want to finish work crew projects. 

16. I^ny times I will sit and listen to conversations between 
teachers in the lounge and not offer my suggestions and 
ideas* 
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Teacher C: The Ideal "Me-Teachor" 3y Teacher C 



1. I want to improve communications between myself and the 
other faculty members; also with the principal, assistant 
principal and other staff members. Mot only by being more 
friendly and cheerful, but by trying to clarify what I say 
in instances of "confrontation." I believe many people 

in Belmont do not know how to take what I say. flo there- 
fore I'll try to be more receptive to their comments and 
give them something to believe in. 

2. Improve communications with my students is another area which 
I must work on. I'll have to find a different method of 
coming across to the kids. I believe they aren't sure how 
to interpret what I want. 

3. In my music courses I'm going to work on moie up to date 
musical interpretations, and the study of rock music and 
electronic munic, as well as more emphasis on scale patterns 
and counting complex rhythmic patterns. 

. I'm going to try to make myself read instructions better 

and keep up with students uho are involved in extra-curricu- 
lar programs. In the past I have counted some of these 
students absent or tardy because of my own deficiency of 
reading information supplied to me. 

5. I'm going to increase the number of visits to the principal 
so that I can acquire more help and guidance with problems. 

6. I must control my temper more in class. 

7. I must provide the students with a greater variety of music 
as well as quality of music. 

8. I should take some of my classes on more field trips to 
broaden and enrich their musical experience. 

9« I must not be so intent or serious in class-learning should 
take place better in a more relaxed atmosphere — at least 
in my classes. 

10. I muab familiarize myself more with procedures of ordering 
materials and supplies. 



September of 1973 



Teacher D; The Ideal "Me-Teachor" By Teacher D 

1. I an clear, but concise with class instructions, explana- 

tions, etc. 

2. Have full control of my emotions t oven when not feeling 
well, upset for some reason, or just in a bad mood. 

3. Math is really exciting 100^ of the time — a class kids 
look forward to. 

4. room is always neat and in order 100^ of the time. 

3. Use a good balance of presentation — film, filmstrips, 
slides, overhead projector, guest speakers, etc. 

' 6. Fantcitic class atmospheiu: exciting bulletin boards 

(being changed at regular intervals), posters, mobile, 
unique seating arrangement. 

7. Class is interesting, intriguing and challenging. Kids 
don*t have time to get into trouble. 

8. Class rules and procedures are fair and students are treat- 
ed as individuals but as consistently as possible. 

9. Acquired a good balance of routine and change. Too much 
of either is not always healthy. 

10. Efficient \/hen it comes to answering memos, turning in grades, 
etc. Acquired a good personal management system. 

11. Even "routine" work is designed so that kids actually enjoy 
their work. 

12. Able to reach all kids no matter what thoir math level is. 

13* Kids are eager to help and teach each other. 

lU, V/e do lots of experimenting and the kids are eager to exper- 
iment . 

15. Some students are involved in helping elementary school kids 
with math problems. Teaching is a learning experience in 
itself. 
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16. .Some high schools have volunteered thoir time and are help- 
ing our kids v/ith their math problems. 

17. V/s go on field trips on a fairly regular basis to show 
"cath in action." 

18. Every student thinks math is his favorite subject. 

19« J*?y energy is unlimited and students think of me as warm, 
dheerful, helpful, birt still the teacher. 

20. V/e use V.T.R. for students to see themselves better as 
others see them and make lessons for remedial and fan 
purposes. 

21. Have unlimited resource bank of manipulative activities 
— kids work with physical models as well as push pencils. 

22. Have the kind of rapport where I can be honest with kids 
and they can be honest with me. 
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September of 1973 



Teacher iiJ: The Ideal ••Me-Teacher" By Teacher E 



1. Makes sure all class work is relevent before assigning It. 

2. Returns all corrected work to students promptly. 

3. Has confidence to contact parents of students when problems 
arise — > and has presence to remember to contact parents to 
praise a student. 

k, la consistent with school discipline procedures. 

5. Orders films early so that they are available to coordinate 
with units being taught. 

6. Uses resource people in the classroom. 

7* Keeps lectures and notes routine and to a minimum. 

8. Has confidence in his own grading system. 

9. Praises often. 

10. Likes kids 

11. Respects kids 

12. Has fun while teaching. 

13. Is respected by students. 

1^. T^ies creative ideas — • isn't always apprehensive about how 
they'll work out. 

15* I&iows how to motivate all types of students so that they want 
. to learn. 

16. Cooparates with other teachers. 

17. Realizes that the student will learn most when he is doing what 

he enjoys; that her class isn't the only or best place for learning. 

18. Keeps aware of times « places, ete.^ of all school events and has 
information handy at all times. 



19. Allows student privelegea (like panther corner, Uv, etc.) but 
doea not let atudontn take advantage of her or the privolofsos. 

ao. Goa**3 learning natorJ.al for various students and ability levels*. 

21. Feels responsible to the students, school, and other staff meja- 
bers for the quality of learning in her class. 

22. Can forfiivo and see the good in people. 

23. Is Fair — (I mean really fair; not juat a good try). 

2^. Keeps current in subject area; especially with news articles 
and other resources for student use. 

25. Keeps her roora really neat, clean, and orderly (especially the 
home ec. room). 

26. Or bettor still — organizes students to keep the room neat, 

27. Is early to class so that students don't have to wait. 

28. Is honest with student and parents about behavior and progress. 

29. Helps students learn to be responsible for themselves — more 
specifically — the pencil and paper problem — the forgetting 
books, supplies, and materials problem — the conuaing to class 
late problem — the "I I'orcot we were having a test today — 
can't* I have another day'' problem — etc.H! 

30. Sets an example (behavior, prepax'edness , grooming, etc.) of a 
nature person who has self-respect. 

31. Is nature especially in discipline — does not allow herself 
to "ai'gue" with the student on an immature level. 

32. la Snthusiastic: about life, about the subject, about the 
school, about the kids. 

33. Co93 not get bogged down in routine; but has enough routine 
so that kids loiow what to expect from you in general terms. 

^k. Is competent in subject area(s). 

35. Does not ha-niliate students. 
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36. Makes class atoosphoro as non-threatening and fun as possible 
so that students feel as comfortable and accepted as possible* 

37. Connunicates her true feelings to students; does not act 
fake or two-faced. 

38. Helps students believe in themselves. 

39. Get involved in school activities and supports them. 

hOm Seeks to understand why a student is acting that way rather 
than condeming him. 

'H. Gives concise directions 00 students really know what you 
want them to do. 

^2. Is open to suggestions from students. ^ 

h3. Is well organized — plans ahead — has lessons planned- 

kk» Has control of the class. 

k3. Is interested in the total student — not just in his per- 
formance and behavior one hour a day. 

46. Does not have students memorize useless or easily forgotten 
material. 

47. Is human! 
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January 1, 197^ 

The Ideal "Me-Princij>ttl" From Maran Doggett's r>iAspeotive 

1. Is highly sensitive to the professional and personal needs of teachers and students. 

2. Sots a good exaaple in working hard and accomplishing tasks* 

3. Takes initiative in helping to improve the general teaching-learning atmosphere 
within the school* 

^* Is administratively effecient, punctual, and takes great pride in finishing what 
he starts. 

5. List-^ns to others very closely and earnestly* 

6. Is well organized each day in order to oaxinize his effectiveness* 

7. Is up on current trends and research in learning theories and curriculum* 

8. Is action oriented* 

9. Comes across to people with poise and is not egocentric* 

10. Is tolerentt but constructive of the weaknesses of others* 

11. Is a pleasant person to be around. 

12* Devotes the majority of his time directly to the improvement of ins»*it ' ion* 

13. Is positive in his approach to pec^;le* 

Itf. Is tender and compassionate in working with people* 

15* Does what he genuinely feels is right* 

16* Communicates well with his staff i students, and community. 

17. Is highly alert to and complimentary of others* achievementn and successes* 

18. Involves the staff in a legitimate fashion in making decisions which affect students, 
staff, and the school in general. 

19. Is not verbose, but thoughtful in his verbal expression* 

20. Has a deep sense of personal dedication and direction as he functions as part of an 
important educational team: students, parents, fellow-principals, area superintendent 
secrea tries, custodians, curriculum coordinators* 

21* Continues to re«evaluate his personal goals, growth, needs, and proceeds to achieve 
positive self -improvement* 

22* Affect positive changes in people with whom he is associated* 

23* Is highly receptive to criticisms of others* 

2'*. Stimulates creativity, self -evaluation, and self-confidence in others* r^r^ 
>- «» 

a 23* Takes great pride in being fair and respectful of students and staff. 
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The "Ke-Now Toacher" From the PrinciT>al's Porspective 
(OomDleted in September of 1973) 
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September of 1975 



Teacher At "The Me-Now Toaohor" From The Principal's Perspective 



1. You are exuberent in responding to idoaa and in your verbal pre- 
sentations to your students. However the degree of variety of 
your class activities do not reflect your potential of exuberance. 
The same is true in your working relationship with fellow teachers. 
You, in my opinion, are mora exuberent than you feel you are. 

2. Basically, you are a highly organized teacher who is generally well 
prepared- More long range planning concerning use of extended 
periods and a good variety of more exciting activities would be 
helpful. 

3. You lack consistency and a well thought-out plan of dealing with 
student conduct. You have the desire? you now need to sharpen 
skills and techniques. 

^. It is rare when you display unappropriate humor with teachers. 
Some students, however, think you are much too serious and 
inconsistent with your wit and/or humor 

5. Toward the end of the 73 year you gained added respect of many 
students. Generally speaking junior high students' respect of a 
teacher is synonymous with how much they "like" the teacher, which 
is greatly affected by how the teacher does what he does. Many 
students objected to how you treated some students; they concluded 
you were unfair; therefore they didn't like you: therefore they 
thought they didn't respect you. Remember, we are talking about 

a minority of stt ientsl 

6. You are one of the most highly respected tenrhers among your peers 
whom I know. 

7. You spend much time outside of school hours with students and 
teachers. Sharper use and organisation of time in class would 
be helpful. You sometimes devote an unbalanced amoimt of time 
to some students. 

8. The day-to-day use of atdio-visuals makes it difficult to main- 
tain a high motivation level. A more dramatic approach to for- 
eign language in general would be helpful. Also, you have not 
been experiemental enough with motivational techniques. 
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9. You have takon a sincere interest in the problerna of your 
students. You have applied some behavior modification tech- 
niques, worked with tho A. P. and counselor. Also you have 
worked with me in some innovative techniques of student prob- 
lem solving. Too often you delay too long before you attack 
a problem. ' 



10. Same as 9 



17 



11. You do not utilize fully your creative potential regarding 

teaching techniques, methodology and experiementation. IH 

12. There has been considerable misooraraunication between you and 
your students. They often misunderstood both your intentions 
and actions. You have taken good communication too much for 

granted. ^ 
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September of X973 
Teacher B: "The Mo-Now Te>aoher" Ppom The ft^incipal's Porspectivo 



1* Your week to week organization is adequate; you need to 
plan high lights and special activities for each semes- 
ter prior to August 20 and January 1« 13 

2. You are generally pleasant and sincere and maintain a 
good rapport with people. Your sarcasm is a method of 
discipline which leaves you somewhat uncomfortable 
possibly because you use it too often - maybe out of 
habit. 15 

3* You take the natural motivation of technical arts too 
much for granted as most teachers of art, typing, home 
ec, physical education, and tech. arts do. However, 
you add more excitement than most. Your personal 
excitement level has been high when your class went to 
the airfield, installed the sod, built the bleachers, 
winning k student awards and best technical arts teacher. 12 

k. You have come far in coordinating class and outside 
assignments. You are somewhat reluctant to use class 
time at firs, but once you get started, you seem 
pleased. The opporttmities are many; your follow 
through is not lOO;^. 8 

5« You rely greatly on facial and vocal expression. You 
seldom detain students for personalized one-to-one 
conference. You want to use vehavior mod or positive 
re-enforoing techniques on a formal basis, but you 
have not taken the big leap at implementation. Your 
discipline methods are adequate but you could greatly 
increase your effectiveness. 1^ 

6* You are not greatly different from most teachers on 
the score of tardiness. You let many slide because you 
either don't want to take the time from other things 
or you just get tired of the hassle. Some days you 
try hard to be consistent but other days you get fed 
up. 7 

7. You seldom invite guestspeakers because you forget 
or you feel you don't have the time. This shows a 
need for long ranged planning and weekly execution. 
Outside of Field Days, you have taken few field trips 
and utilized the community seldom this year. 7 
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8, Outaido activities which do not directly involve you, such 
as Honor Socioty, music concorta, etc. are not greatly 

supported by yourself. 9 

9. You place considerable emphasis on basic skills at the 
lower grade levels. However you don't carry through 

to your own satisfaction. Ifou may need to broaden your 

perspective of "basic skills." 10 

10. The use of more films and visual aids related to number 
3 in that a change of routine often adds to the excite- 
ment level. You did more of this during the first 

semester. 6 

11. You, as most teachers, are impressed with your brighter 

students. Your slower students are somewhat neglected. 8 

12. You provide a good challenge to most of your "better 
students." This is in evidence by their projects, 
enthusiasm, and work pace. You could offer other 
kinds of challenges which would stimulate interest 

and important concepts. 15 

13* The need for control of your temper is rarely manifest; 
I sometimes feel under currents. However you sometimes 
carry your anger or disgust from one class to another 
thus creating an unnecessary problem* 16 

1^. Under the circumstances, you plan your time fairly well 
with the work crews. You certainly did better this 
year than last. Sometime you don't complete a project 
which could indicate need for planning; lack of genuine 
commitment, or low priority of project in relations to 
other activities. 10 

13. Sams as 1^ 

16. Your opinions are well respected by your peers. They are 
not frequently shared in general sessions. Your tendency 
is not to step on toes and to acquiesce. 7 
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September of 1973 



Teacher C: The "Mo-Now Teacher" F^'om The Principal's Porapective 



1. The problem is not 30 much a lack of communication as 
it is the way you communicate and what you communicate. 
Most of the staff see you generally in a negative way. 
This is probably because you have generally left the im- 
pression that you are opposaed to many things which they 
are associated with. 

"Many people at Belmont don't know how to take what you 
say bocause of the way you say it. Sometimes you come 
across as a very rigid, highly subject oriented teacher, 
who is up-tight about kids, other teachers or school in 
general. 

I believe you are trying to work on the communication prob- 
lem and you are having some success. 

2. There has been a communication problem between you and many 
of your students. They have noted your moodiness, your 
temper, your sarcasm, your tough expectation, your tight- 
lose structure, and your personal frustrations vtith mixed 
emotions and confusion. 

3. Your music, particularily at the first of the year, was 
somewhat boreing to the kids. No one was to blame but 
yourself because you had the money available for music; 
this really bothered some kids. You have made considerable 
progress during the second semester. 

You have neglected rock music, electronic music, and other 
music forms or expressions which would motivate interest* 
I think you have given good emphasis to scale patterns and 
counting rhythmic patterns; the problem here is the approach 
— it has not really gotten students interested. 

k» On many occassions it v/as obvious to me that you were not 
informed. Other staff members and kids sometimes thought 
you were just in disagreement with an activity and there- 
fore would not give it your support. 

You do not comprehend instructions well and people feel 
that they need to repeat themselves with you. This may 
be part of the problem in communications. 
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Problems in your personal, day-to-day organisation have 

alvio contributed to thia problem of "keeping up." 10 

5. You have waited too long, in the past, to communicate with 
me. You attempted to solve some problems with which I 
could have given you much assistance. You just didn't 

think to get help until you got in a bind. 10 

6. X noticed that you have more difficulty controlling your 
temper in the mornings. Your temper has been out of 
control to my knowledge about 20 times this year. The 
students have problems figuring out your disposition be- 
cause it is sometimes rather inconsistent. 8 

7. The need for a greater variety and good quality of music 
which i^ more appealing to your students has been greatly 
manifest. 12 

8. I can think of no field trip outside the music curriculum 
which your classes took this year. Interesting field trips 
can affect learning in many ways both in the affective and 
cognitive domains. 1 

9. You have been very intense both inside and outside the 
classroom. You seemed preoccupied with serious problems. 
The somber, serious image has probably greatly affected 
your rapport with people at Belmont. 

On some occassions you seemed to go to the opposite extreme. 

Going from one extreme to the other with little middle 

groups was frustrating to others. 5 

10. I feel you just didn't listen carefully to the Instructions. 
Again, I think you are often pre-occupied with something 
else when something is being explained to you. 7 
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September of 1973 

Teacher D: "The Me-Now Teacher" From The Principal's Perspective 

!• You are clear but often not concise enough with class 
instructions. You have a tendency to re-explain, and 
some kids grow accustom to waiting for the "second 
time around." 1$ 

2. Your emotions sometimes seem to be too rigidly con- 
trolled. Your moods are read eaisier by your stu- 
dents than your peers. You are seldom cross with 
kids. 

3. Your course lacks the 100^ excitement that you want. 
However yours is more "exciting" than 73% of the 
math classes through out the system. Your excite- 
ment level goes in spurts: so goes your class. 15 

k. Sometimes your room is not neat; papers on the floor, 

marks on desk, tables and chairs out of place. 16 

3* This year you have seldom used films, guest speakers, 
slides, or the overhead. Your methods of presen- 
tations are good but lack the balance you desire. 15 

6« Of course, there's more to "class atmos|Aiere" than 
exciting bulletin boards, posters, and unique seat- 
ing arrangements I However all of these are very 
important. One of your bulletin boards has been 
very unattractive for months, and little variety 
has been seen in the seating arrangement. However, 
you have displayed posters, student projects from 
the ceiling, and other signs, etc., which add to 
the physical class atmosphere. ig 

7* Too many kids have too much unstructured time. This 
is more the weakness of the system than yours. Q^ere 
seem to be 3 sterotypes in your classes: General 
Dolittle, Captain Domuch, and Private Do just what 
you have to (self judgement). I5 
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8* Class rules and procedures seem fairt but they are not 
enforced consistently. A rule is no better than its 
enforoeoent agency: hall passes, tardiness, listen- 
ing to others, cheating, etc. 17 

9* You are making much progress in discovering the right 
balance of routine and change. Your recognition of 
the need is very perceptive on your part. You are 
basically a creative person; your creativity le' "^1 is 
much higher than the creativity level of your classes. 
You get "too" caught up in "the program" too often 
which places restrictions on your creative escpression. 
Soma of your most creative accomplishments: bowling 
trip, the film strip, individual projects. Notice 
that most of your creativity seems to manifest it- 
self in activities. You need to think more of per- 
sonal methods and techniques. 16 

10. You are more efficient in answering office memos, turn- 
ing in grades, etc., than 80% of the teachers with whom 

I have worked. l8 

11. I^Iany of your kids do not enjoy the routine work; some 
don't do it. Ifeny do the routine work and they enjoy 
it; some do the routine works so that they can do 

things which they enjoy. 15 

12. You reach all of your students. However, many of your 
"higher level" students don't get the challenge they 
need (on a day-to-day basis); many of your "lower level" 
students donH get the help they need because the lack 
of Initiative. Your highly individualized program has 
helped you to reach all students. Ttie critical question: 
How and what must you do in order to help various levels 
cf kids achieve a level of math efficiency consistent 

with their potential? ll^ 

13' You have been too pre-oocupied with other things to 
capitalize on the concept of students teaching and 
learning form one another. 7 

1^. The experimentation atmosphere of your classes in gen- 
eral is low. Unfortunately, math teachers are taught 
not to oxperiement , and I feel they were taught well: 
listen, memorize, vicarious application seems to be 
the cycle. 12 
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15. You have barely tapped a source of exoiting, effective 
teaohingt kids teaching kids. »^^^S* oxiective 

16. Sane as 13 

I^f^r^n*^^" approximately 3 field trips this year: 
to few for you and your classes. 

S«f P^^^ °" casually with students, is 

atJiT^nf^^^^^ students with paper and pencils, but 
still, some are without, x' . wuu 

n«"fv.®T^ fP??"® ^? unlimited (particualarily 
on the basketball court!), students deSnitelythiSk 
of you as helpful, nioat classify you as a cheerful 
teacher; however attain the Lntal pict^e with 

JSL^ylLr""* "^^^^ aPP^«*i»ately twice 

21. Your bank of activities has plenty of capital. You 

nelL^ff ^"""^ inte?esr;ate 
needs to go up *»w« 



10 



22, 



^« ^«ilt on sincerity 
about their learning math, doing well i ST cWf " 

? their, problems and providing a cl^ss- 
room atmosphere in which ^ou are really trying to 

fllLln^"" v^^; ""t*^ ^ a'^rsenal, iaterSti^g 
fashion. You don't pull punches, some take ad- 
vantage of you. cause you are so busy helping in- 
dividuals, but all your students have great Ses!! 

?^Jltfr orr*«Hf %,2ot think of yoS as a mLi- 
pulator or a phony. They do view you an honest 
person who really wants to teach m^th well! 
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September Of 1973 



Teacher E: The "Me-Now Teacher" Prom The Principal's Perspective 



1. Many of your assignments and activities have lacked real interest 
and relevance in the student's point of view. The need for plan- 
ing and initiative in implementing plans has been a pitfall* 

2. I can only make a calculated guess about how promptly you return 
work to students. Based on your general administrative efficiency 
concerning other matters of which I have direct knowledge, I 
would say that you not only delay in returning some assignments, 
but you also occassionaly have to be reminded by a student that 

an assignment is due. 

The problem is one of personal organissation and classroom mana- 
gement. 

3* You have probably seldom taken the initiative to contact parents 
concerning a student's problem or for praise. Confidence and 
timidity nay be two reasons; a third is organization of tijne on 
a priority bases; a fourth might be a reservation about the 
value of the process. 

k. You have been very inconsistent implementing the disciplinary 
procedure consist enly among all students. 

5* See 2 

6. You have used your sister once, some mothers once, otyself once, 
and Jane on several oocassions, and maybe on other person once* 

7. You have lectured quite a bit and it has been one source of 
frustration for you because the kids did not meet your competency 
eacpec tat ions. Lecturing, you thought, was the easy way, but it 
caused problems: motivation, interest, rapport, temper, disgust 
are key words. 

Your classes have somewhat lacked variety and excitement* 
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8, ftoat of your students feel that you are fair in your evaluation 
of thorn. This is imperative in a good systora of evaluation. 

The fact that you lack confidence in "judgins" students is natural 

and professionally healthy! I5 

9. You praise kids more than most teachers, but most teachers don't 
praise kids enough. 

10. I think you do like kids. You become greatly displeased with some 
kids because they don't work for you . It becomes sort of a personal 
thing and they think that you dislilce them . Therefore, it may 

not be the person as much as it is their actions or lack of actions. 

I have heard you express more negative feelings about students 

this year than last. 1^ 

11. You do respect kids; however your anxiety level is high in deal- 
ing with some students, this can be misleading to some people. 13 

12. Much of the time you seem to be having fun; but you don't seem 
to be having as much fun teaching this year. You seem unhappy 

much of the time. 12 

13. Most of your students respect and admire you because they think 

you're a good teacher who wants very much to do a good job. 17 

1^. Your creative potential is high; your creative output is low. 
You are probably more apprehensive for not trying more creative 
ideas. Most creative things which you have done with your 
classes have been well received which should be encouraging. 10 

15. Knowing how to motivate all types of students is a major task 
which behaviorial psychologists have not accompliohed. To 
come to this knowledge you can do several things: study various 
theories of human motivation, experiement with a variety of 
behaviorial techniques, work closely with someone skilled in 
behaviorial techniques, etc. I feel that you have not done 

any of these to a great degree. y 

16. You have been co-operative with other teachers. The proof 
is that they say so and hold you in great esteem. However, 

you should take more initiative in working with other teachers. 16 

17. Ttie amount of enjoyment which kids feel for a course is directly 
related to the teacher and her manifest, but real, enjoyment 

in teaching and learning with kids. 



You could do several things which help kids enjoy your courses 
more. 
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18. You are well informed as moat staff members, I5 

19» I feal that many kids have taken unfair advantage of you 
with little repercussion: tardiness, leaving class without 
permission, going to lav, going to visit othor students. 

Responsibility must accompany privilege. 12 

20. You have not done this to any great extent at all. You 
have just delayed organizing the materials, however, you 

have gotten some help with materials from Jane. 12 

21. You are a conscientious professional who represents the school 
well and expresses a desire to improve the quality of ed- 
ucation in your class and in the school. Peeling and doing 

are different forma of actions. Ig 

22. You seem somewhat embittered toward some students this year 
to the point that it has affected your general disposition 

both inside and outside of class ^ 10 

23. You have tried to be fair. It took alot of courage and a de- 
sire to be fair for you to go through the process of working 

with the home ec. class and me. 1^ 

24. I feel you have not taken the time to keep abreast of some 
currant trends because you have been so busy with college. 

I don't think you have worked closely with the librarian in 

providing current resources for student use. 10 

25. Generally, the home ec. room looks pretty good. I have 
noticed dust in the cabinets, the ranges and sinka ore 
rather dirty on occassions. 

I know you planned to make curtains for all windows in the 

home ec. room but didn't around to it. I3 

26. The teacher generally has to set the pace, (see 25) 16 

27. Being on time to class is a personal organization problem. 

I think you have been late to classes on many occassions. 9 

28. I feel that you sometimes have a tendency to flatter parents 
about their students. Also you have not had a great deal 
of contact with parents this year. 
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You, as most teaohdrs, take the paper-pdnoil-assignment pro- 
blem for granted. At the first of the year you did not make 
the exp':*cbatlon3 clear and impressive to the students* 7ou 
made too rany exceptions without good justification, became 
discouraged, and then sort of gave up* 12 

30* For the most part you have set a good example for kids* Ihis 
year, how-ever, you have found yourself ill-tempered, somewhat 
short with kids, harping at them, and even crying In frustra- 
tion or rare occassions* Your own tardiness, personal in- 
efficiency, and disorganization have confused some students* 

You set a good example with your o»*n personal grooming! 15 

31. You have found yourself arguing with some students, and you 
regret it later* You have not followed the disciplinary 

proceduxe thoroughly* 12 

32. Your college work and lack of long and short term planning 

have adversely affected your enthusiasm* 10 

33* Your classes lack variety, excitement, and inventivness* Too 
often the routine is the same* The routine bothers you, but 
it Is difficult for you to break it* 10 

3'+* I feel you are very competent in your grasp of the subject. 18 

33* You tend to take the student's lack of work as a direct or 
personal insult. Wien people feel that they have been 
attacked personally, they usually attack* One famous form 
of attack is to humiliate* I3 

36. Your basic attitude toward kids, learning, and life in general 

has a major impact on the atmosphere of the class* 12 

37- If your true feelings are negative, it may not be \irise to 

express them too readily to students because you may be simply 
verbalizing a bad mood, cause negative reactions in students, 
can ad/ersely affect your rapport with the class; I think this 
has been the case from time to time* However, there are many 
honest things of a positive nature that can be said which will 
make a difference* 

I don't think teachers or kids see you ejs two-faced. I think 

you do agree sometimes when you don't mean it. l4 
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38. You are holping people believe in themselves. The work crew 
was a good example. Also I have noticed you working with 
individual students in a warwi positive way. 

39. You have attended various activities, participated in some, 
and supported others. 

^. Refer to # 15. - 

him You oan be rather verbose which causes people to be less 
attentive to what you say. 

^2. You certainly took suggestions from the home eo. class with 
which I worked! You seemed very receptive co criticism 
and suggestions! 

'^3* Your personal and professional organization is lacking and 
is a major source of some basic probleirs which you might be 
experiencing: effective planning, efficient use of time, 
self -discipline, and consistent implementations. 

kkm You don't feel that you have enough class control in some 

classes because the students as a class don't work hard enough. 
Also, sometimes students don't do what you tell them. 

These things would indicate that your class control could 
improve. 

^5. The best way to prove that you have an interest in a student 
who is outside your class is through your action and initia- 
tive. You have helped kids outside your class with transpor- 
tation problems? thid Indicates to those kids that you care 
for them outside of class. 

^6. Your kids are requested by you to take notes while you lecture. 
This process requires memorization. Some memorization is 
necessary, but you should teach kids how to memorize so that 
they are applying and enjoying what they have learned. 

k?* Being ••human teacher^* means cari ip-, helping, loving, giving, 
failing, succeeding, praising, understanding, str^,ving, laugh- 
ing, crying, forgiving, re-enforcing, empathizing, planning 
and doing. 



I think you are on your v;ay, but it could be a difficult 
road. 
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APPgNDIX E 

The "Me-Now a'oacher" Prora the Teacher's PersDective 
^OoiaPletGcl in September of 1973) 
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Soptembor of 1973 



Teacher A? The "Me-flow Teacher"From Teacher A'a Perspective 



1# Exhuberanoe - I believe I start out at the beginning 
of the year or the beginning of a olasa exhibiting 
this characteristic but it dwindles in intensity. 13 

2. Organization - Only on day to day basis; too superficial. 9 

3* Discipline - Too slow to react to certain situations - 
too inconsistent - student does not clearly understand 
what is expected. 11 

Good Humor - I think I generally display a good sense 

of humor but I question as how the students react to it. 13 

5. Respect of Students - I feel a deep concern for ray students 
and have a strong desire to help them obtain success. I 

do not feel however this is always apparent to them. I 

need to be more fair* exact, and demanding. 1^ 

6. Respect of fellow staff members. 19 



7. Time for Others - I always feel to tied up with ray own 
concerns. X could at least take more time to listen 

to others if nothing else. 11 

8. Motivates Students - The attrition rate is very high in 

the foreign language classes. 9 

9* Sincere interest in individual students - I do but often 
feel there is too little time to do anything about my 
concerns. 1? 

10. Interest in student affairs and assisting with them - 

same as number 9* 17 

11. Creative - I need to allow more time foi what creative 
instincts I have to come to the surface and effect my 
techniques. 11 

12. Communication - A lot of feeling but am not communicating 

it. 13 
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September of 1973 



Teacher B: The "Me-Now Teacher" Prom Teacher B's Perspective 



1. I know where I'm going generally, but by not planning in detail 
I feel I miss some important aspects of content matter. 

2. Sometimes I am sarcastic when I should be serious. Students 
might get my sarcastic moments confused with my serious 
moments. 

3. Sometimes when I'm kind of bored with what's going on I let 
it show through to the students. 

I don't give very many home assignments, because I feel tec 
arts is an elective and students shouldn't be bogged do\yn 
with homework. I could however, enhance their learning by 
offering more chances for them to learn outside of class. 

3. I use the controlled anger method too much. 

6. I do not keep accurate records in such matters as tardiness, this 
is not being consistent with students. 

7. I don't seem to find the time to utilize guest speakers and 
field trips in ray present programs. 

8. I get 80 wrapped up in what I'm doing in terms ot tec arts X 
fail to support other scho 1 functions. I also feel I need 
time for myself. By other school functions X mean, sporting 
events, music presentations, plays, club functions, dances, 
parties etc. 

9. I tend to want to teach kids things that will produce a pro- 
duct that they will be proud of and so will 1,. For instance, 
teaching kids to use the table saw instead of a hand saw. 

10. Many times films are not planned to fit into a particular 
course, instead I get them on the spur of the moment. Timing 
would be better if I planned for them. 

11. I need to spend more time with poor students, utilizing other 
teaching techniques and other sources to help these types of 
students achieve more. 

12. Same as 11 



ERIC 



67 



ERIC 



13. I didn't feel good about throwing safoty glaasea at David 
Col Iyer* 

I't. I don't feel pood about not finishing the dark room. 

15. I don't foel good about not getting the necessary materials 
needed to finish the dark luom. '««^«riaxs 

LITa T"^^ communicative about my ideaa and techniques 

used in the clasaroora. For example, discipline techniques, 
ideas concerning concepts taught in the classroom, etc. 



September of 1973 



Teacher C: The "Me-riov/ Teachor" From Teachftr C's Psrapactivtf 



1. I-^' communication with most of the faculty members i asmis- 
tant principal and principal is not very good, I usually will 
not listen to what they have to say, I find my own path and 
follow it. I am not supportive of the programs which take 
students from class, and hence those faculty members running 
those programs are hostile toward me or completely avoid me. 

2. I'm very strict in class, and students don't like it. They 
probably don't understand v^hat I want or mean most of the 
time. I don"t give them a chance to make classroom decisions, 
it is all my way or nothing at all. 

3* Host of the musical material I present and want the kids to 
learn is pre-classioal, classical and some romantic and 
contemporary. I have not discussed or gone into it very 
much, rock music or electronic music. 

^. I have a problem keeping up with students involved in 
extra-curriculum activities. I have some distaste for 
trying to keep up, because I have heard that permission 
slips are just thrown away at the end of the day. 

5. I communicate with the principal and assistant principal 
only when necessary. I feel I shouldn't bother them 
with small problems. 

6. I do not have control over my own temper. I blow up when 
the kids make a mistake or talk too much. 1-^ tolerance level 
is very low. 

7. The music I provide the students is mainly conservative and 
difficult, usually Bach, Beethoven, Handel, etc. I believe 
this music is essential for thoir music awamess and e,Towth« 
They should learn to understand this music and play it well, 
because it contains just about all musical styles, forms, etc* 
Besides all other serious music comes from this music* It 
lasts while rock music is transient and sort of faddish In 
its' approach* 
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8. I have not taken my classes on flold trips « only the required 
ones. X don't like to have students miss too much class time. 
Besides there ore not too many places available to take a 
chorus or band. Field trips take too much time from regular 
class periods, and X feel the class time is more important 

than doing something else. ^ 

9. Usually X'm very strict in class. X believe in teaching 
and having students learn. X don't like a noisy, talkative 
class. Students are here to learn - not to interrupt mo •. 
while X'm teaching. X'm concerned with getting facts to them, 
and share what X know about music, and making them av/are of 

others form of music other than rook. 5 

10. The system of ordering supplies here at Belmont is very 
different from where X taught 3 years ago. X haven't 
figured it out yet, my budget is rather limited, and X 
can't seem to get things on time. X haven't received too 
much input on how to order. X find that too many people have 
to approve iqy order. X feel on one place should receive 
the purchase order, then send the material to me. She com- 
pany should then bill the school when the purchase order is 
received. 12 
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September of I973 
Teacher D; The "Ko-IIov/" Teacher From Toaclior U»s Perspective 



2. I lose my temper very easily in certain situations - especially 

\^hen I am not feeling well. I8 

3' Only a few kids actually look forward to class. 15 

^. Often my desk is cluttered with papers and other materials 

in the room are not kept in their proper order. 12 

5« I have used one film, no filmstrips, and no slides. I have 
not made use of media devices that are available. I have 
had no guest speakers. 12 

6. Class atmosphere is not enhanced by bulletin boards, posters, 

etc. 11 

7. Class is interesting at times, but not enough of the time to 

keep kids truly captivated. I3 

8. I make a good attempt to treat students fair**^* and consiobently. 1^ 

9« My classes are often too routine. Kids lo3». interest too 

easily. I3 

10. I try to return and ansv/er all memos, on time however at times 

memos are misplaced and I am not able to answer them on time» 1$ 

11. There is too much routine that kids get bored with. 12 

12. I try to roach kids regardless of v/hat level they are working 

at, but I need to v/ork more in this area. 11 

13* Some kids help and teach each other. 7 

1^. I am often reluctant to experiment because I anticipate 

failure* g 

15. No students are involved in helping elementary students. 3 

16. No high school students are helping Belmont students. 3 



ERIC 



17. We havo only taken a couple of field trips this year. 

18. Sow atudontn dinlike mth, most atudents don't mind 
aath. a f.« atudenta feel .ath, is their favorite aubjeot 

^MnL'rriSJe li "T,? accomplish all tho 

irango i a like to. Kids see ine as »»the teacher'' hnf t 
am not as warm and understanding as I should be! 

20. Wo have only used the V.T.fi. once. 

Stlri«r where students manipulate 
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September of I973 
Toaoher E: Tho "Ho-Now Teaeher" Prom Toaoher Perspectl, 



L^f J.i"'"" "»aterial in eurriculim guide plus addins 
^''ome irreuvent stuff and I don-t stop to 

worft orohlL ? ^'"^ ■* "n* half) 

bl«ou3 to"'g^:5e":nTth~rfS^''s^ XT 

experienees have oceured that ale, kUUd «y «„lSeae^L 

ntixi:\uTi?r;ea;r^^^^^^^^ 
' Sci%:: ^^^irdSp^n^s--^^^^^^ 

the student- a previous behavior; the behavior of the IL 
ceeding period; how I feel physlcaUy\1ra Mm^^^^^ 

ordLlteT'' - never co- 

etctlHe dol?'°"^ ^'^^ ^ -^^^ 'isht tin.e 

*ay aid thin.r^^^ ^r^r?*^ ^^'^^ responding ?o wha? I 

some valuable ejcperience ii^ t^^ll f ^'''^ t^^*" 
use later. But is that\^«^f ^ orcanized notes that they'll 

aut is that a good enough .-eason to bore them? Nopf^l 13 



5. 
6. 

7. 
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o. I try to be precise about exactly what I grade on »o students 
knov/. But I juat don't like making Judgenifints and that's tho 
oasonce of a cracle. I'm ii'jver confident about what a grade is 
doing to/for tho persoiu 

9. I do! Or I try to! 

10. I like kids — but not always the way they act. Does t» .*t 
make sense? And there are some whose personalities just 
turn me off — these I try to be polite to but it's harder 
to be fair. Most of them are fantastic — I even love then I 

11. This one is connected to the last one. I think if you res- 
pect them it will teach them to respect theraaelvea and 6thers. 
Do I do this? I sure try. 

12. I've improved but in my push to "get work done" I sometimes 
have less fun. The most fun is during discussions and in- 
dividual work where I can relax and enjoy each student. 

13. Mostly — there are some who don't respect me but they 
don't respect themselves either. 

1^. More often than previously but not often enough. 

15. This is the hardest job in teaching — obviously I'm not 
anywhere near th^r yet — I keep trying. I'm getting wordy 
00 I won't enlarge here 

16. Ye.q — except when student is leaving class to loaf and if 
behind in my class - yes. 

17. I think kids should get all the learning experience every- 
where they can. But sometimes, as all teachers I guess, I 
tend to take my class to seriously. 

18. I try but with 2 rooms I often find that needed lists etc. 
are in the other room. 

19» It depends on the clafjs. 

20. Depends on the class in sewing I do often in typing I do often. 

21. I try to do this — it is important to me. 



22. Again I try — I have worked especially this year with many 
students, '.Vlio have given tne difficulties and havo been able 
to find the Qood* Because I'm human there are tiirjes when I 
am not as good a person as I'd like to be. 

23. 1 don't know how. I rate here ~ it is very important to we 
but being fair is such an intagible thing. 

Zh, I get many resources in horae ec. and try to us© them all 
whenever they fit. 

25. I'm not sure where I am here. 

26. I am improving! 

27. I always seem to have 10 kids to need to talk to me in the 
typing room with a class waiting in horae ec. and someone 
has borrowed my keys and not returned them and k people stop 
me on the way. I either have to be short and rude with people 
or be late occasionally. 

28. Am more hon-jst with students — have improved greatly in 
vnriting progress reports for parents. 

29. I try to start early in the year expecting them to be pre- 
pared. This tends to help them expect it of themselves. 

50. I feel I set a good example 1 but could do better in not gett- 
ing disgusted sometimes. 

31. I have tried lately to resolve more problems early. 

32. I really do think horae ec. is fun and I hope my enthusiasm 
comes through to the kids. Sometimes their behavior does 
affect ray enthusiasm and energy level. I'm also fired up 
about Belmont — kids — life t 

33. I think it is important for kids to know basically what to 
expect. But, in retrospect perhaps I have been too schedule 
oriented ( we must do this today so that tomorrow we can do 
that so we arc ready on I-londay for etc. etc.) 

3^^. I feel I am competent in roy subject areas. 

35. I feel this is unnecessary and if I do it it is unintended. 
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%• I can easily make the atmosphere fun when we are doing lab; 
not so easily in "required" currictdum areas. Part of it 
is the pre-concoived notion of the kids that we only cook 
and sew and anything else I do is because I'm stalling! I've 
really tried to update and add to the other units for fun 
and learning, 

37. To most students I can be honest, a few intimidate met 

38. I push for self-confidence but need to develop more personal 

skills to be more effective, 2.1^ 

39. Considering night classes and distance of travel I do about 

aa much as I can. -j^i^ 

'»0. Sometimes I have a hard time understanding why kids don't 

get involved — but — ^.l 

Ja. I can learn to get full attention before I begin and then use 

a minimum of words. g 

^2. I'm learning from kids and try to be receptive to others ideas. 15 
^3. But I've really planned this summer! 10 

kk. 1 usually maintain sontrol of the ck.os, but I need to do a 
better job. 

^5. I don't take enough time. 1^ 

^6. Vfliat is useless to some isn't always useless to all — but 
how does one know. 



^7. I'm trying to be! 
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Decombor of 1973 

TO? Principal 
FROM: Teacher A 

SUBJECT: Things you can do to help me become a better teacher 

1. Become better acquainted with the philoaophy of the foreign lan- 
guage program and the methods employed. 

2. Observe and critique more often* 

3. Share with me more your ideas regarding discipline. Could 
v/e together dream up some good assignments for myself. 

Continue the self actualiasation process. 

5. Continue to share with me your ideas and those of others and 
provide an opportunity for some discussion of them. 



Dooember of 1973 



TO: Principal 
mOlU Toachor B 

SUBJECT: Five Things You Can Do To Help Me Improve 



1. Help ne organise and develop a raeanin£;ful work crew project 
for the spring of 197^. This project should be planned » 
organised, and executed v/ith the utmost of efficiency. 
(More than any project ever carried out at Belmont). 

2. Try to spend more time in the shop with students and teachers. 

3* See if there is any possible way the maintenance department 
of Jeff CO Schools could paint the shop this .summer. 

Coordinate large projects so that all of the activities 
would not come at the same time, thus minimizing students 
out of class and utilising special class schedules. 

5. Help this teacher decide on where his place and direction is in 
education. (Tliis will have to be discussed for you to under- 
stand). 



Tlianlcs for spending the time to utilize this type of 
education, it is very helpful as a teacher. 



September of 197i 

Some Do 'a For The "Mo Teacher" ^y Teacher C 



1. Always exude enthusiasm and pleasure during your teach- 
ing* Thia is important; even in your sterner moment a 
smile should never be far away. 

2. Know your work thoroughly, especially a new song, and 
begin every lesson with a clear lesson plan in mind. 

3. Be quick to recognize and praine fine effort. Be proud 
of your singers and tell them so. 

^. Lighten the lesson occassionally with appropriate humor. 
Expect and ignore raucous response, using a double clap 
to restore quiot. 

5« Dress neatly and conventionally, clean shoes, tidy hair. 

6. Find what popular sport interest prevail. Learn about 
these sufficiently to discuss them with the students. 
Attend school games regularly and be sure to be noticed. 

7. I'leet each incoming class at the door of the music room 
and establish order and quiet before you admit students 
to the room. This especially necessary after lunch or if 
boys are coming from a physical education activity. 

8. At the end of a lesson reaffirm your control. The bell 
does not dismiss the class — the toucher does. 

9. Be e/er ready to admit a personal error, such as an in- 
definite lead in, insufficiently clear instruction, uncer- 
tain starting pitch, etc., and avoid placing blame on the 
students for error. 
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September of 1973 



Some Don't For The "Mo Teacher" By Teacher C 



!• Don't ask a general question of the class which evokes 
mass vocal response. "V/hat song would you like to sing?" 
"Would you like to listen to a phonograph recording?" 

2« Don't ask a student if he will do something for you such as 
cleaning the chalkboard. Instruct him to do it, followed 
by the word please. 

3. Don't turn your back on the class for more than a few sec- 
onds. 

^. Don't ever promise retribution you are unable, or not dis- 
posed, to carry through. 

5- Don't ever get angry or show temper. If punishment is un- 
avoidable, exact in a regretful manner* 

6. Don't send a nonconforming student to the principal's 
office for disciplinary treatment. The moment you do this 
you have admitted personal defeat, a fact known to the clans, 
and your prestige is lowered. 

7« Don't listen to tales or gossip about other members of your 
chorus or class, or about other faculty members. 

8. Don't make any special student friends or try to be casual 
with your class or chorus. Being a good fellow and one of 
the gang sometimes gets you into a situation in which it is 
impossible to assert yourself with any authority. 

9. Don't allow your class to dismiss noisily. 
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'I'o: Toachors 
I'Vom: Principal 
Data: April of 197/1. 

Subjact; Student Feedback IP You Want It 

interviewinrseven Of Sou? s?udf n^^^ • 

be ^iven to you in Sri??en lorm^^ ^"^^^ 



1. 



2. 



3. 



5. 



Toachor'a sxr!;naturo 
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RATING SCALE: 



AFFECTIVE CHECKLIST 
OF 

AFFECTIVE BEHAVIOR 

+2 Very atron£S positive 

+1 Positive area 

0 Area is neither a problem nor a strong attribute 

-1 Needs some improvement in this area 

-2 Strong problem area 



DATE:. 



AREAS REIATINQ TO SELF: 

1. Physical characteristics and health, personal ap- 
pearance^^ 



2, Self -understanding, self-acceptance, positive self- 
regard 



3« Sell- jntrol, emotional stability 



^. Positive, optimistic 



5« Sense of humor, natural spontaneous 



6. Caro:?ul, shov/s good .judgment 



7. Itnaginitive , creative, original 



8. Bright, good memory, perceptive 



9« Interest in arts, aesthetic sensitivity 



10. Values, ideals, strength of convictions 



11. Realistic cxyoctations of self 



12 • Coping skills, able to learn from mistakes 



13. Open-minded, flexible, willins to change, will to 
risk 



1^. Interested in learning, curious, becomes involved 
in a task 



15. Goal oriented, efficient, thorough 



16. Pride in accomplishmanta 
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AFFECTIVE CRBCKLZST 
OF 

AFFECTIVE BEHAVIOR 



BATBfO SCALE: 



42 Very strong positive 
•fl Positive area 
0 Area is neither a problem nor a 

strong attribute 
-1 Needs some improvement in this area 



5- 



t 

DATE: 

LS RELATING TO SEIP WITH OTHERS: 

!&idependent , self-confident, shows initiative and 
individuality 
















Interdependent vs. counterdependent. defiant 
















Relies upon self -assessment , not controlled by 
assessment of others 
















Self-assertive « asressive 
















Biterpersonally effective, cooperative, kind, 
helpi'ul 
















Able to Rive and receive feedback, non-defensive 
















Responsible, fair, dependable, loyal 














Interested in others' welfare, sensitive to 
feelings of 6thers. sympathetic, understanding 
















Non- possessive, imdemandinff. forqiviniEc 
















Open, shares ideas and feelin/ts honestly, authentic 
















Tolerant, unprejudiced, accepting, treats others 
as eauals 
















• 

Friendly:, warn affectionate, trusting others 
















Aocepted,^ respected by others . 
















Sociable, outffoinff 
















Social responsibility, citizenship 

















8. 
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Teacher A 'a Rating 

of Self on Actualization 

of Ideal Teacher 



October of 1973 



Principal's fia tings of 
Teacher A on Actualization 
of Ideal Teacher 



1. 16 

2. 13 

3. 16 
^. 17 

5. 15 

6. 19 

7. 15 

8. Ik 

9. 17 
10. 15 
U. l^f 
12. 

Total - 186 



1. 16 

2. 16 

3. 12 
^. 17 

5. 15 

6. 19 

7. 15 

8. 13 

9. 18 
10. 18 

• 11. 1^ 

12. JLi, 

Total - 187 
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October of I973 

Teacher B»s Rating ^ 

«f Solf on Actualization Principal's Ratings of 

of Ideal Teacher Teacher B on Actualization 

of Ideal Teacher 



1. 


l^f 


2. 


10 


3. 


11 




8 


5. 


12 


6. 


16 


7. 


0 


8. 


11 


9. 


1^ 


10. 


17 


11. 


1^ 


12. 


15 


13. 


13 


1^. 


0 


15. 


0 


16. 


12 


Total -"iSt" 



1. 


I'f 


2. 


16 


3. 


16 


4. 


8 


5. 


12 


6. 


37 


7. 


0 


8. 


10 


9. 


10 


10. 


10 


11. 


10 


12. 


16 


13. 


18 


1/f. 


0 


15. 


0 


16. 


10 



Total - 167~ 



I 



0 
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October of 1973 



Teacher C's Rating Principal's Ratings of 

of Self on Actualiaation Teacher C on Actualization 

of Ideal Teacher of Ideal Teacher 



1. 17 

2. 13 

3. 10 

18 

5. 15 

6. 13 

7. 13 

8. 0 

9. 12 
10. 20^ 

Total - 130" 
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October of 1973 



Teacher D's Rating 

of Self on Actualization 

of Idoal Toacher 



Principal's Katings of 
Teacher D on Actualization 
of Ideal Teacher 



1 


1^ 


2. 


IB 




1*5 








rU 
x*t 






9 
r* 




A 




9. 


16 


Id. 


18 


11. 


15 


12. 


16 


13. 


14 


14. 


16 


15. 


0 


16. 


0 


17. 


17 


18. 


14 


19. 


16 


20. 


10 


21. 


0 


22. , 


18 




293 



1. 

2. 

3. 
4. 

5. 
6. 

7. 
8. 

9. 
10. 
11. 
12. 

13. 
14. 

15. 
16. 

17. 
18. 

19. 
20. 




17 
18 

17 
16 
10 
10 
14 

19 
16 

17 
16 

17 
16 
18 
0 
0 
12 
15 
17 
10 
0 
18 
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November of 1973 



Teacher E's Rating 

of Self on Actualization 

of Ideal Teacher 



Principal's Ratings of 
Teacher S's Actualization 
cf Ideal Teacher 



1. 


17 


36. 


18 


2. 


13 


37. 


16 


3. 


5 


38. 


IS 


i 


15 


39. 


17 


5. 


18 


^0. 


15 


6. 


16 


^1. 


12 


7. 


17 


^2. 


16 


o 

o. 


17 




15 


9. 


17 




16 


10. 


18 




17 


11. 


18 


'»6. 


17 


12. 


15 


^>7. 


17 


13. 

1^. 


15 
12 


Total - 




15. 


10 






16. 


17 






17. 


15 






18. 


17 






19. 


10 






20. 


15 






21. 


17 






22. 


15 






23. 


15 






2U. 


18 






25. 


15 






26. 


10 






27. 


15 






28. 


15 






29. 


15 






30. 


15 






31. 


15 






32. 


18 






33. 


17 






3'^. 


17 






35. 


18 







1. 15 

2. 15 

3. 10 
13 

5. 15 

6. 9 

7. 15 

8. 18 

9. 17 

10. 17 

11. 16 

12. 15 

13. 17 
1^. 10 

15. 10 

16. 19 

17. 15 

18. 16 

19. 16 

20. 13 

21. 16 

22. 15 

23. 16 
2^. \h 

25. 14 

26. 1^* 

27. 10 

28. 16 

29. 10 

30. 16 

31. 12 

32. 15 

33. 15 
3^. 18 
35. 16 



36. 15 

37. 15 

38. 16 

39. 17 
^0. 10 
^1. 10 
^2. 16 

^3. 13 

4^. 16 

^5. 15 

^6. 15 

^7. 15 



Total - 681 
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riovembor of 1973 

Teacher A: /The "Me-Now Teacher" From The Principal's Perspective 
atat'^d in Sfentenco Description 

1. He has added excitement to his classes with his personal 
enthusiasm and zeal to wake his classes more relevant and 
intoreating. 

2. got off to a good start in good lesson organization with 
some very fine advanced planning « and Teacher A continues 
to avoid putting off things such. as student evaluations and 
planning for the Mexico trip. 

3. Teacher A*8 discipline referrals have decreased this year due 
to better classroom organization t improved communication 
with students, and his re-examination of phil'"3ophy and 
procedures. 

^. He continues to display appropriate humor with students and 
fellow teachers. 

5. His students respect him more this year than last based on 
several student's input: several students claim him as their 
teacher, many have Indicated that french or Spanish is their 
subject, and their has been a total absences of student com- 
plaints about Teacher A from students. 

6. He remains one of the most respected of all the teachers 
among his follow teachers. 

7. Even though he has given time to others, he could give addition- 
al help and encouragement to students and fellow staff members. 

8. Since September of this year his motivation level has remained 
high, but he should try new techniques in motivation. 

9. Teacher A's sincere interest in improving student evaluations, 
with the help of student self -evaluations, is a good indication 
of his concern for each individual; however, he should think 

of other effective ways of re-enforcing students who have im- 
portant needs. 

10. Most of your interest in students this year seems to be related 
to your subject, and they have been highly receptive to your 
sincere interest. 



r-.n 
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11, You have been slow to develop creative teaching techniques, 

12. Yoiir communication with students both at a group and individual 
level has improved greatly since September of this year, and you 
should continue to sharpen your communicative skills. 
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December of 1973 



Teacher B: "The Mo-Now Teacher" From The Principal's Perspective 
Stated in Sentence Descriptions. 



1. You are planning long range better th<s year, but there 
are some events, activities, etc., tlat you may be for- 
getting due to a pre occupation with the present. 

2. impression is that you have been very sincere with 
students this year, and that your students are very 
happy with you as their teacher. 

3. Because you have pressed yourself to cover certain units 
to be sure that kids get through them, I feel that your 
approach and presentations have not had the excitement 
for which you are striving. 

'f. You could still coordinate more outside assignments 
with class experiences which would enhance learning. 

5. To date, this year, I am not aware of your using other than 
fairly standard techniques in handling discipline problems. 

6. You are more consistent in dealing with tardiness and 
keeping records on tardiness and absenteeism. 

7. You have brought in one guest speaker this year, and I 
don't think you have used the community for class 
activities. 

8. You have attended a couple of football games and socials 
this year which, for the first 13 weeks, is an improve- 
ment over the first 13 weeks of last year. 

9. To date, you have not put forth a comprehensive effort 
to toach "basic skills" at the lower grade levels, but 
you have worked on the problem. 

10. You have utilised relatively few films and visual aids 
this year. 

11. You are striving to help poor students succeed, but you 
should remind yourself to work more with them. 

12. You have not provided the challenges to your better students 
to the degree that you are satisfied because it is much 
easier to teach them all the same and individualized 
evaluations only. 
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The need for control of your temper is rarely manifest; 
I sometimes feel under currents. However you sometimes 
carry your ar.ger or disgust from one class to another 
thus creating an unnecessary problem. 

Under the circumstances, you plan your time fairly well 
with the work crews. You certainly did better this year 
than last. Sometimes you don't complete a project which 
could indicate need for planning, lack of genuine commit- 
ment, or low priority of projects in relations to other 
activities. 

Same as 14 

Yoiui* opinions are well respected by your peers. They are 
not frequently shared in general sessions. Your tendency 
is not to step on toes and to acquiesce. — -u. 



December of 1973 



Teacher C : TIie'^Me-IJow Teacher'' From The Principal's Perspective 
Stated in Senctonce Description 

1. You are succeeding in accomplishing this objective i but in 
the last month you have not been communicative with staff 
members somewhat more anxious i and less cheerful than you 
were during October* 

2* Communication between you and your students continues to 
improve I ard there is a greater degree of mutual affec- 
tion between you and your students. 

3. My feeling is that you are still not satisfied that your 
music is as up to date^ as you want it ho bei or that you 
have gotten into enough rock or electronic music; how- 
ever you seem to do a tremendous job with rhythmic patterns. 

You are improving muchi in keeping up with instructions! 
records f absentees « etc* 

5. You have not increased the number of visits to the princi- 
pal! and« even though there is communication between uSf 
much of it is initiated by myself* 

6* You are maintaining better control of your temper. 

i. Sven though you are providing a variety of music for your 
students « you could increase the quality and variety* 

8* You have taken your classes to a concert, on one field trip 
to the sound center i and you have brought in a guest 
speaker. 

^. You are providing a more relaxed atmosphere and dealing more 
effectively with the feelings and attitudes of kidsi but, 
again, in the last mont I sense that you get up tight more* 

10. I believe you arc now familiar with the procedures for order- 
ing materials and supplies, even though you sometimes for- 
get some details such as cut off dates • 



Noveraber of 1973 



Teacher D: "The Me-Now Teacher" Prom The Principal's Perspective 
otated In Sentence Dascriptions. 

!• You have become more concise and clear with instructions, 
but you should continue to improve. 

2. I have noted some "bad moods" which have somewhat affected 
your class atmosphere* 

3. Jlath is exciting 80?S of the time and most of your students 
look forward to your classes. 

The neatness of your room has ixaproved considerably. 

5. Your classes lack the balance for which you are striving. 

6. I have not noticed your bulletin boards changing very 
much, the posters are attractive, the seating arrangement 
seems close to what it was last year, and your class 
atmosphere is very good. 

7. Your classes are more interesting this year, and you have 
referred six students to the A.P. office for conduct 
reasons. 

8. Class procedures are fair and you treat students fair 
with consistency. 

9. The "experiment," the metric sign i4ea,-^-fehe-stttdent 

store have given your classes more balance and change 

of routine. 

10. Your personal management system is much better so far 
this year. 

11. You could improve the design of "routine work" to stimu- 
late more student enjoyment. 

12. You are doing a good job in reaching kids, regardless 
of their math level. 

13. Some of your students are eager to help and teach each 
other, but many are not. 

1^. One formal experiment has taken place so far this year. 



15. Nono of your students has been involved in helping 
elementary students with math. 

16. Senior high students have not been involved with your 
classes. 

17. I believe you have taken one or possibly two field 
trips this year, but trips have not been taken on 
a regular basis. 

18. A greater percentage of your Idds this year feel that 
math is their favorite subjedt. 

19. Wtost students think of you as cheerful, helpful, "the 
teacher," but many do not think of you as warm. 

20. You have not used the V.T.R. this year. 

21. I have not noticed any physical models, but please 
note number nine. 

22. You are developing an honest rapport with students. 



January of 197'f 

^* relevent ^^^^^^ sensitive about making class work 

2. Though there are sone delays, moat of the students* papers 
are returned pronptly. v<*yv^'» 

^* confidence to contact parents, but like 

most of us you lack some courage to do this. 

^* dS^e^^ consistent in following disciplinary proce- 

^* 1^ yeS!^*^°'' °^ '^'^ materials seems better now than 

6. You have used few resource people in the classroom this year. 
ll^^^elt'^ZTT^^^^^^^^ With 

^' SSde^r^vSS??^^''*^"* '^"'''^"^^ ^ ^ 

^* you.^'*^* ""^'^ " * genuine goal for 

10. You display lots of affection for kids. 

11. You have high respect for human-beings which includes kids. 

12. You have been more happy and content this year while teaching. 

13. You are one of the most respected teachers on the staff in 
the eyes of the students. 

fj'nt ^""^^^ creative ideas, your creative output 

is not as high as your creative potential. 

15. You continue to improve your skill in motivating students. 

^aJ!^ ''^''y cooperative with other teachers - 
both in disposition and actions. 



X7. fact that kid. are gnjeyln.^ yo»r classes is significant. 
sSlo:""'" "^^'-"^ ^ to "Xaf^ eoins on at 

22. You are good at f«,glvi„g and seeing the good 1„ people. 

23. You are highly sensitive about being fair with students. 

articles and other res^r^. *" do the same with nem 

25. Your room generally looks nice. 

26. See 23 

h^^eSts s^^^nis^rp^^,^: -'^'^^ "~ 

30, You set a fine e:cainple for students. 

32. You generally ,«i„tal„ « high level of enthusiasm. 

'JT'Se!*'""'*^ """^^^ the »»o«nt of 
3*. You are highly competent In your subject areas. 



35« You do not humiliate students intentionally because you are 
very sensitive in treating them humanly. 

36, You have a very cordial, non-threatening atmosphere which is 
good for learning and growth, 

3?* You maintain good oomraunoiations with students which is one 
basis for their great respect for you. 

38. You are good for kids because you believe in thorn, and you 
manifest this belief. 

39. You do get involved with, and are supportive of, most school 
activities. 

^. You have been very sensitive about trying to improve your 
under "itanding of students. 

^1. Your students are not having problems understanding your 
directions, but you could still become more concise. 

^2. You have shown a great willingness to take suggestions from 
students and do something about them. 

You have improved your organization by planning ahead with 
lessons and ideas. 

kkm You have better control of yoiu: classes this year than last. 

h% Number 1 through reveals your strong and sincere interest 
in the total student! 

45. You have become very sensitive about having kids memorize 
when it isn't really necessary. 

h7» Your human qualities continue to dominate! 
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November of 

Teacher A: "Mo-Now Teach«r" Prom 'r^^a^v,.^ ai n 

-tnted in r.entonce DeHcriptlon Perspective 

1. Ijeel I an ,nore exhuberant and consistently nore so this 

2. Good progress is being made over last v * * 

erom being satisfied Snd Fmust work ofSL^^"* ^ T.^^^^^ 
pared. oeing consistently pre- 

'* '^Tu^ll'r "^'^ ' ^ "och ™ore respect frc« 

on the staff. ^ * ^^'^^'S IWty "uoh shared by all 

aW^"^ z^/Zr,':.tt oicr ^'""^'^ ^ ^-1 

8. I « doing a 3on,e:..t better Job in motivating students, but.. 

9. I do ta.0 a sincere interest in the problems of each student. ' 
10, I am concerned with and fenif« 4-*. ^ . 

al30 try to be supponivelf Sel'^'eXts"? ^ 

-nr:f\':a^hTr?:^Serrr? ^ "^oiop. 

eumcient a.o^St^t,^~ an^^rL\Mt"« ' 
12 Ov H 

' al^ys ai luooess-ul' asTwS fTfSress however, I am not 
Individuals. """" in dealing with 



December of I973 ' 

Toacher ^^'Slxo Me-Mow Teacher" Prom Teacher B's Perspective 
iatatod in ^-sntenco Descriptions. 

1. I've improved in this area, mainly in obtaining movies and 
outside resources for in class activiiteo. 

2. I have been very honest with students lately. 

3. I have been exciting in ray approach to woodworking but 
less exciting with 9«' grade metals. 

I have coordinated more outside assignments to enhance 
learning, not as much as I should. 

^' ^f^^?\f ^^^^ extremely honest in my approach to 
discipline problems. 

6. I have established a reputation this year and students 
Know they have to be in class on time. 

7« I did this once. 

8. I should support the play effort more. 

9. Concentrating more on basics so far. 

10. I have done this completely and feel good about it. 

11 • I need much nore work in this area. 

12. I am doing that this year. 

13. I lost my temper once this year. 

1^. I haven't been Involved in a work crew project. 

15. I still sit and listen, mostly because I»m always busy 
doing something to get ready for school. I don't have 
time to do anything this yoar. 
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Docomber of 1973 



Teachor C: The "Me-Ilow Tcachor'' From Teacher C'a Perspective 
Statod in Gentonco Doacription 

1. I believo I have improved communications with the staff 
by talking directly to teachers in the morning and co- 
ordinating my efforts with their ideas. 

2. Student communication with me has improved because I have 
found numerous musical games that have made music fun 

to learn and fun to teach* 

3# Students are warning up to more complex rhythm patterns 
as well as learning how to interpret music through my 
guidance. 

I have paid special attention this year to work crew lists 
to give the kids a fair shake on attendance. 

5« I have increased ray visits to th^j principal that have 
helped me overcome problems that I could not of handled 
alone. 

6. I am making an effort to control my temper in class be- 
cause learning is more fun wi!;h a porsonablo teacher 
who enjoys hio subject and wants his students to also. 

?• A quick look at the band and chorus music will show the 
variety of music they are performing this year. 

8. X have made plans to take more classes on more field trips 
because extra activities increase the appreciation and 
enjoyment of music inside of class. 

9. I have found that students really listen and learn better 
in a relaxed atmosphere due to my cla-^sroom experiements 
with new teaching methods. 

10. County procedures are now more familiar to me, becavse I 
have used them more of ton an understand their importance. 
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November of I973 

Teacher D: "a^o Mo-Now Teacher" From Teacher D's Perspective 
Stated in Sentence Descriptions. ^-epecTJive 

1. I have improved class presentations in respect to 
clearness, but there is still room for Improvement. 

2. I have good control over my emotions and am generally 
calm and composed in most situations that arise. 

3» Math is about 60?i exciting and rising. 

^. room is neat and in order B3f& of the time. 

5. I use the overhead projector almost daUy, have shown 
several films, used a few filostrips, havi had no ^est 
speakers and used no slides. 

6. Bulletin boards need to be changed; kids are in the pro- 
cess of helping with class decorations. 

7. At^tiraes. class is interesting, intriguing and challeng- 

8. I am fair and consistent when treating student problems. 

9. I am rapidly approaching a good balance of routine and 
onango* 

10. I am usually efficient answering (and recycling) memos 
but everyone sleeps once in awhile. 

11. 1 am trying different approaches to routine work, 
some have been very successful. 

12. ^J°;jPj««^^J^i«dividuali2ing is helping me to reach kids 

13. Some kids are eager to help each other. 

iL^stilfat itr ^sfo'e and 

15. Nothing accomplished here 

16. Nothing accomplished here 
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17. I have gone on two field trips but have nix to be sched- 
uled. 

18. No way! 

19. ^Vhen in the classroom my energy is unlimited; out of 
the classroom I am exhausted. 

20. No work done here* 

21. Have dealt with several physical models and manipula- 
tive activities - especially at 7u> grade level* 

22. I am honest with kids about their work and attitude; 
kids are generally honest with me. 



December of 1973 



Teacher S: "The Me-Now Teacher" JVom Teacher B's Perspective 
Stated in Sentence Description 

1. I have re-examined relevency of work this year and am more 
confident that what I teach is relevant • 

• 

2. Corrected student work is returned more quickly; especially 
typing since I have arranged a set of criteria to judge 
papers by. 

3. Contacting parents is still a weak point; I see it often as 
a threat tactic rather than a help; perhaps a reflection of 
my mm up-*bringing« 

h, I feel it is important to uphold school procedures although 
I have been hesistant to send students to the office. 

5. Films have been ordered and used with a great deal more 
frequency this year; I am much more aware of the wealth 
end variety of resoiu^ces in the IMC and plan for their 
use* 

6« More resource people have been used this year and several 
more are schedtiled* 

7. Lectures and notes are still an efficient way to put out 
information, but are used with less frequency and more creativity 
(i.e. visuals « demonstrations, etc.) 

8. I have a great deal of confidence in my present methods of 
evaluation of students and work constantly to revise and 
improve them. 

9* Poise is a vital part of motivating my students. 

10. I really like most students and I try to share their accom- 
plishments with other teachers. 

11. Even those that are more difficult for me to like, 1 respect 
as people; those who lack self respect are hard to respect 
and it is my job to help them find some self respteot. 

12. Teaching is fun — especially when the class sees the task 
OS fun. 



13* Host of ray students respect me; others seem to take advantage 
of me easily. 

1^* I have been more creative this year, with good results* 

13* I feel I am more perceptive about how to motivate many 
students but some ore still so hard to reach! 

16* I respect my peers and feel that their programs deserve not 
only cooperation but support. 

17* X have encouraged my students to participate in interesting 
programs that take from my class; this is not a problem for 
me. 

18. I have kept announcement posted and up-to-date, have encouraged 
better attention to announcements, and have kept an up-to-date 
calendar {there's always room for improvement. 

19* ^is is my big problem lately and I realize that better 
records of who leaves the room for how long would help; 
I haven't done enough to cause a big change. 

20. X have been able to do this more as X gather more resources. 
Still, X tend to assign for the class (in some areas) rather 
than x'or the individual. 

21. X feel a great deal of responsibilit:* to others for quality 
of learning but perhaps too much toward the curriculum 
guide and the high school. 

22. X can forgive students yet wish to do so more with reality 
in some cases, less so in others. (That sounds crasy but 
ni explain.) 

23. Oh, how X try and oh how X fail at times ... but X keep 
tryplng: is anyone ever fair? 

2^. X have accumulated two file drawers full of current materials 
and use magazine articles often . 

25* X have worked at direct student assistants in helping with 
room organization; it is better but time, space and people 
keep it looking lived in. 

26. Same as Z5 
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27« I still am late occasionally between 2nd and 3rd going from 
typing to homa ec» but I realise the ijnportance and keep 
trying. 

28. I have learned to be tauch more honest about lack of progress; 
it doesn't help parent or student to pretend all is okay 
when it is not. 

29. Icredibly, I have made progress in helping students be more 
responsible in some classes — • in other classes I have 
failed miserably. 

30. I try to set a good example. 

31. I have been able to deal morr effectively with many problems 
by settling it individually outside of class; improvement 

is needed as some students can probe at more emotion-tied 
areas. 

32. I feel enthusiastic about most things we do at Belmont and 
I hope it shows and catches on! 

33. I have strayed from routine more this year and have eacperienced 
some advantages and disadvantages; I am working on a happy 
medium. 

3^. Home ec. In-services and contact help increase canpetence in 
those areas; individual study has helped me become more 
competent in my own typing skills. 

35. I try not to humilate anyone yet in an emotional moment may 
have done so. 

36. Most classes seem relaxed and have fun; really more so this 
year than ever before. 

37. Sometimes I communicate my true feelings too much; usually 
there is a balance. 

38. Evaluation of progress helps students see their own improve- 
ment and accomplishment of goals; the new system has helped 
me reach this goal. 

39. I am involved in school activities as much as tine and transpor- 
tation allow I 

40. Conversations with other teachers help me understand some 
students* behavior; taking time to talk to students often 
does the trick; some students defy easy tmderstanding and I 
continue to work on it! 
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^1. I have improved greatly here; I found that samples and visuals 
of all kinds say much more than verbal instructions, 

^2. I have incorporated some student suggestions, need to take 
tlmd to listen to more* 

I am generally well planned and seem to keep improving at 
bains "efficient." 

hk» Class control is not a problem; it was in one class but I 
have discovered the reason behind the problem* 

h^* I care about them as people* 

^6. I have taken a Good^ questioning look at terms and facts and 
have reduced memorization 

Sharing feeling honestly with students has allowed ny humanity 
to show* 
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"Fio-Nov/ Teacher" Prom The PrirciDal • c Perspective 
(ilomplotGd in March and April of 197^) 
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toch of 197^ 

Toachor A: The "Me-Now Teacher" From The Principal's Perspactive 

1. You are exuberant in planning activities such as field trips 
and special events. You need to explain your excitment more 
to daily activities which will really turn kids on to foreign 
language. l6 

2. Yotir organization has improved even on a long range basis. 
You should, however, increase the creativity level on the 
events which you plan, and you should involve students to 

a greater degree in the planning and implementation. 15 

3. Your ntanner of dealing with students who are potential disci- 
pline problems has improved greatly; this is mainly because you 
have related to kids more earnestly, and consistently. They 
know better who you are, what you expect, and where they stand 
with you. Your own self analysis has been quite valuable; you 
have had only 11 referrals in 5 months t Half of these were 

in the first two months; eight for detentions, four for throw- 
ing things, and one for talking. 17 

h. Your taste in humor is good. No student has complained about 
sarcasm or poor taste on your part. You seem more relaxed 
and at ease with your students, li/hcn one is up tight, he is 
more apt to display inappropriate humor. 17 

5. Your students* respect for you is greater than it has been 
for three years. '.Vhy? They know you care; they see you 
improving; you are fairer with them; they think you are real. 

6. You continue to earn the respect of your fellow teachers due 
to your concern for their problems, great disposition, poise, 

and your generally professional attitude. 19 

7. You take time for others and they truly appreciate it. Some 
teachers don't understand why you miss some social functions 
and this concerns them. You could take more initiative in 
getting better acquainted with new teachers. l6 

8. You have been more successful in motivating students: disci- 
plinary referrals are down, negative reaction to your classes 
this year is non-existent, and student interest is up. You 

need to explain yotir catalogue of motivation techniques. 15 
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9. Because you have taken a more sincere interest in individual 
problems you are succeeding at a faster pace* You need to 
look for problems more instead of counting on them coming 
to you» 18 

10. Helping in the planning for the spring trip to Mexico, even 
when you aren't going; organizing campaigns to raise money 
for the trip; working out good field trips such as the 
George Town trip, working with the A.P. in some simple be- 
havior mod contracts, preparing Spanish lunches, are all 
evidence of your success! I8 

11. Hopefully your readings on Skinner and others will stimulate 

more ideas for teaching techniques. See 8 15 

12. Your communication with students has improved greatly. See 

9, 8, 5i 3i 2 and 1. I6 



/ 
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March of 197'* 



Teacher B: "The Me-How Teacher" From The Principal's Perspective 



1. You have become more sensitive to the value of long raxiQe 
planning in the last three or four months. You have been 
making plans for several special activities for the second 
semester including affective education, vfork crew projects, 
and other things as well. You are already making plans 
for next year. 

2. Sometimes the U.S. Army comes out in you; a little sar- 
casism here and there, However, you have become more 
undertanding of your students and threfore more tolerant. 
You continue to be, greatly admired by your students, and 
the more they like you as a person, the easier they are 
going to be to teach. 

3. Building the racers and competing with Carmody Junior v/as 

a good example of adding excitewent to your classes. Over- 
all , you have not often provided highly exciting approaches 
and presentations. You have, however, maintained a high 
level of interest among your students! 

^. In the last month or so you have not coordinated many out- 
side assignments. Certainly some students have taken work 
home with them, but X am unaware of any special assignments. 

5. You have not used many techniques in dealing with discipline 
problems for one good reason: you have had very few discip- 
line problems! You continue to have some trouble using 
behavior mod. because of the time problem. You have work- 
ed well with David Schnieder. 

You are also anticipating problems and getting to them 
before they grow. 

6. You are doing a consistently good job in handling tardies! 

7. Yoii have neglected to utilize the community or guest speakers 
to any great extend — maybe once or twice. 

8. You supported many school activities at the outset of the 
year. In recent months, you have not taken good advantage 
of other school functions such as the spring play and 
wrestling. 
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9. Your first yoar students receive excellent instruction in 
basic technical arte? skills. You have placed more emphasis 
on basic skilla this year. 11 

10. You have used more films and visual aids this year. You could 
make better use of the V.T.R., the movie camera, and the slide 
projector. XO 

11. You have not put forth a concerted effort to work with 
stiidents who have learning deficiencies. Again, you 
have helped David by cooperating with the behavior mod- 
ification program! H 

12. You are doing more to challenge your brighter students. They 
naturally demand that you give them more attention* They 

could still use more and varied challenges. l6 

13 • See number 2 above. 

1^. You have been too busy with other things to devote time to 

work crews. Possible projects which need to be completed are 

the dark room, the sign, painting the outdoor tables and 

repairing them, and building the ball field. 9 

13* See Ik ^ 

l6. You have become much more expressive of your view, and 
your fellow teachers know better where you stand. I hope 
you will continue to express your feelings, making sugges- 
tions, and offering comments and criticisms because I feel 
you have much to offer. I7 
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Teacher C: The "Me-IJow Teacher" Prom The Principal's Perspective 



1. Yov are improving communication with other teachers; you 
take lunch with them, chat with themt and participate 

ii meetinga. Several teachers have commented that they 
have cott^^ ^<^' know you better this year; this is mostly 
because of you attitude. Even though you have been on the 
brink of confrontation with one or two staff members you 
held your cocl! 

One reason mori> people at Belmont know better how to take 
whah you say this year, as opposed to last year, is that 
you have become more sensitive to how you are received. 

Even though you are more cheerful and friendly this yeari 
you still come across too often in a less than cheerful 
or friendly manner. 

Vty not to communicate because you have to, out of neccessity, 
Mi Instead oecause you want to! 

2. About the only time you seem to have trouble communicating 
with students this year is when you are not feeling well or 
sort of up tight. Over all you have greatly improved your 
rapport, and therefore, communication, with kids. 

• 

As you move toward a more positive communication your rapport 
and communication will improve. Affective education, might 
well be the answer. 

3* You* re working on more up to date music and placing emphasis 
on scale patterns and rhythmic patterns. Your study of 
rock music or electronic has not taken place to any dramatic 
degree . 

4. You have improved greatly in administration of instruction 
and attendance; it is mainly due to your good attitude. 

3^ Oitr visits are too far apart and too rare, and they are 
generally problem oriented. You don't take advantage of 
the ideas and techniques which I might have that might 
possibly benefit you. 
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6. 



You continue to control your temper hotter. Hov/ever some 
kids sometimes think you might be mad bocauoe of your 
facial expression is often nob a happy one. 



15 



?• You have increased the variety and quality of music, but 
you still have a long v/ay to go. Student involvement 
should continue in the selection of music! l8 

8. You have neglected many field trips which would be much 

fun and enriching. It's not too lato. . ^ 

9. You have relaxed the class atmosphere, and kids are having 
more fun in music; you have improved greatly. You are 
much more positive in dealing with your students now, 

and they like you more for it. 1^ 

10. You seem well informed about proceduroa for ordering 

materials and supplies. 20 
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* March of 197^ 



Teacher D: "The Me-Now Teacher" From The Principal's Perspective 



1. You have become much more concise with your verbali2ation* 
I think it is because you have become more sensitive 
about beins clearer and more concise. 

2. You seem to be in good control of your emobions; some- 
times maybe too much so. It is rare when you are in a 
bad mood or upset. Some days you do seem much more 
serious than others. 

3. Math is really exciting 7^% of the timet and I feel kids 
do look forward to your class. 

km Your room is usually neat, clean, in order, end well 
decorated. 

5>. Your balance of presentation «* films, filmstrips, slides, 
overhead projector, guest speaker — has improved some — • 
still could improve more. You've had one guest speaker, 
a few films and film strips* 

6. Your class atmosphere is highly conduaive to learning. 
The bulletin boards are nice, (not changed enough), 
the paintings, posters, are also neat. I'm not sure 
that the seating arrangements have been unique. I like 
the way you get the classes involved from time to time 
in fixing up the room! 

7. Your classes maintain a high level of interest (there could 
be more intrigue). You have had few discipline problems 
because of the high interest level of your classes. 

8. Your rules and procedures are fair, and you treat stu- 
dents consistently and fairly. Not one student has 
complained to me about being treated \mfai**lyl 

9. You have acquired a better balance of routine and change. 
The metric sign project, the student store, bowling 
matches, student statistics keepers, game exercises - 
puzzles, daily assignments, exams, field trips, motiva* 
tion experiements are good example of the contrast t 



10* Your personal mangement system Is A-O.K* Honor roll sheets 
evaluations, advanced planning , all, seemed in good ox>der. 



11. Moat kids enjoy the "routine" of your classes because 
you give them 3.ot9 of individual help and they benefit 
greatly by your individualised prosram. 

12. You do reach most kids, regardless of ther math level. It 
takes a very exceptional problem to prevent you from 
reaching a student. I guess David Schneider might be one 
of the exceptions. But he is balanced by Chuck Jacobs. 

13. I feel kids do help one another with math, but their 
attitudes could improve with some more structured pro- 
gram. 

1^. To my knowledge there has been only one experiement of 
any consequence: the one motivation vs. time. !Ehe bowl- 
ing, statistics keepers aren*t that new for you. The 
kids seem eager to experiement, and I*m sure there have 
been other less sophisticated ones. 

15. To date none of your students has been involved in work- 
ing with elementary students. 

16. To date no high school volunteers have worked in your classes. 

17. Your classes are taking field trips on *'a fairly regular 
basis to sho\# math in action." Three last month! 

18. The percentage of students who claim math as their favo- 
rite subject continues to rise mainly because of you and 
the good job you are doing. 

19* You are one of the hardest working teachers I know. On 
many days I see you as early as 7:30 a.m. and as late as 
3:30 p.m. There is no question that students think of 
you as chnerful, helpful, and "the teacher" as well — 
and you're getting warmer! 

20. You have not made good use of the V.T.R. 



21. You have developed a very honest rapport with kids. Our 
experiences with David Schneider was proof. 



April of 197^ 



Toachor Hj The "Me-Now Teacher" From The Principal's Perspective 



1. You are siving much thought to making your aasignraents 
relevant for students. You have involved your students 
in self -evaluation, planning activities, numerous field 
trips, pre-school programs, guest speakers, fashion show, 
and individual instruction; these have all helped make 
your class work more relevant. 

2. Student feedback from yoiu* typing and home ec. classes 
indicate that they are very pleased with the way you 
correct work and get it back to them. 

3. You have made a special effort to communicate with parents 
and students when problems have arisen. You have praised 
many students and their parents which has brought much 
satisfaction to students and parents. 

k» You are consistent in th'H handling of student discipline 
problems which has produced positive results. Students 
know better where they stand, and your discipline referrals 
have decreased as a result. 

5. You have improved your advanced planning which has had a 
positive result on ordering films and having them available 
for learning activities. 

6. You have used numerous resource people including fashion 
designers, parents and other specialists which have com- 
plimented learning. 

7« You are lecturing less, and the kids ore learning more 
through great individualization of instruction. Your 
6^!) period class and the program that you have set up 
with them is good evidence. 

8. Your hard work and commitment to student evaluations has 
maximized progress djid minimized hard feelings any 
student may have had toward yourself. l!he day to day 
self-evaluation check list that you have used in typing 
and home ec. has increased your confidence in evaluating 
students fairly and honestly. 
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9. You are praising students and follow teachers substantially 
more this year than ever before; you have helped to re- 
inforce many positive feelings in many people. 16 

10. Numbers 1, 3, 8 and 9 above are definite indications that 

you "like kids" very much. ^° 

11. You go to great lengths to treat your students fairly and 
to respect then as individuals and students. Your actions 
and attitudes toward students such as Danny Norman are 

evidence of this. 20 

12. You seem much happier and satisfied with your elasaroom 
teaching this year. You seem to be having more fun 

in teaching kids. Your comments to me and fellow teachers 

and the classroom activities which I have observed are proof. 17 

13. Same as no. 11 • Oae reason kids respect you so much is 

because they know thoy have your respect. 1° 

1*». You have utilized your creative potential to a greater 
degree this year the many projects and activities and the 
way they have been implemented has encouraged more creativity 
on the part of your students. ^3 

15. The fact that you have had few motivation problems with 
students this year reveals that you know how to motivate 
most students. You have tried some different ideas, which 
v/e have discussed, and you have increased your reading 

and exploration of motivation theories. You're participation 

in the in-service on affective education has also been 

helpful. 15 

16. You have been highly cooperative with other teachers in 
sharing idea« and combining resources. The gingerbread 
with Ms. LLedike, you're great involveuient with Mr. Finan 
and the play, and making the choir robes for Mr. Maglischo 
are all positive actions which show your cooperation and 

helpful attitudes. 20 



17. Numbers 1, 3, 6, 7, 9, 10, 11, 12, and 1**, help explain 
your success in helping kids to enjoy learning. 



17 
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3 i. This year you have done much wore advanced planning and 
coordination of student activities. You also seem to be 
a better informed staff member. Your personal calendar 
has also been helpful. 17 

19. You have helped students understand that responsibilities 
60 viith privileges; fewer students have taken advantage 

of their* privileges in your class this year. I have heard 

no complaints this year regarding your students being out 

of class with out permiasion. lo 

20. You have increased individual instruction based on student 
needs* To date no student in your class is failing* You 
have e3q>re8sed satisfaction to me on several occassions 

that students are trying in your class. 17 

21* You involvement with the Future Homemakers club* student 
evaluation system, and in common planning all indicate 
that you feel a responsibility to the total school for 
improving student learning. lo 

22. In the last four months you have not mentioned the 
problems which you have with several students, who 
had negative feeliiijs toward you and your class. The 
fact that you have not mentioned them might mean that you 

have forgiven the students. 17 

23. You are now involved in a student feedback project to 
discover how students feel about you* One of the 
questions to which you want feedback ls,**Do you think 
I'm fair?" You are sensitive in trying to be fair to 

students. I feel you are succeeding. lo 

2^. You seem to be keeping current on your subject area. Your 
participation in curriculum projects and in teaching an 
adult education class have certainly helped. I6 

25. Ynar home ec. room and typing room look to be Aeat, 

clean and in good order. 17 

26. The home ec. students have been involved in keeping the 
room, equipment and utensils in* good order. The station 

system, I think, has been used to good advantage. lo 

27. Sven though you have to go from one building to another, 
you have improved considerably in arriving earlier to 

class . ^5 
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2<3. Thft new student evaluation system has mad© it easier for 
you to be open and honest with students and their parents 
regarding student behavior and academic progress. See 
number 3 above. 

29. Your improved personal organization, advanced planning, and 
your improved communication with students regarding \yhat 

is expected of them has helped students become more respect- 
ful of themselves. 

30. Your are sotting a good example for students. Your toler- 
ance level and your general manner in dealing with students 
has improved considerable since the beginning of the year. 

31. See numbers ^,28, 29, and 30 above. 

32. Your enthusiasm level for students, home ec, typing, and 
the school in general has oncreased considerably. 

33. You have added excitement, and creativity to your classes. 
There has been a great change of pace from \ieek to v;eek and 
unit to unit increased field trips, guest speakers are ex- 
amples of your success. 

3^. You have proven yourself to be highly competent in both 
home ec. and typing. 

35. You have increased your tolerance, understanding, and 
compassion for many individual students in need of "teacher 
understianding." 

36. Student feedback indicates that most of your students are 
having fun in typing and in home ec.j they feel very com- 
fortable with you as a person and as a teacher. 

37. See numbers 3, 9, 11, 22, 23, 28, and 35 above. 

38. Terri Billen, Mike Bonger, Danny Norman, and Mitch C^sados 
are good examples whom you have helped believe more in 
themselves . 

39. You huve certainly involved yourself in many school activities 
ranging from the school play to the girls football game. 
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See 15 above. You could make better use of the counselor. 

Occaaionally, you have waited to long or taken to much 

for granted in trying to understand a student. 15 

kl. Even though you have become more concise in oral communica- 
tion, you could still improve your communication by being 
more concise* 12 

^2, You show an opening to studen suggestions. Never the less, 
you could encourage more student suggestions and opinions, 
which I feel would bring you more satisfaction. 17 

^3. See numbers 2, 5, 6, 21, 2^*, 25, 26, 27, and 29 above. 15 

kk. You seem much happier with the kind of control that you 

have over your class. Your controls seem fair, reasonable, 

and they are respected by most of your students. l8 

Your participation in the affective workshop, the questions 

Which you posed on the "student feedback questionnaire," and 

your concern of meeting individual student needs all reveal 

a genuine interest in the total student. 17 

46. You have become less concerned with memorizing and more concern- 
ed with internilized learning. Your student activities, lesson 
plans, and general approach to teaching are evidence of this 
growth. 17 

'»7» All of the above are an indication that you are a most human 

person ! X9 
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The "Mo-IIov; Teacher" Prom The Teacher's Persnective 
CComT^loted in Mnrch and April of 197^) 
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March of 197^ 

Toacher A: "Me-Now Teacher" From Teacher A's Perspective 

1» I feel generally good about my progress in regards to this 
aspect of my performance. That is not to say I am com- 
pletely satisified; I do not believe I an coming across as 
well with those classes in which students are working on 
an individual basis* 

2, In the area of organization I started off real well. In 
respect to classroom management I am continuing to do well* 
With respect to lesson planning I have not been consistent; 

I am very dissatisfied with my performance in this area. I'f 

3. I am particulary pleased with ray progress in this area. I 
do however, continue to have problems and most generally 
with students who have been with me a long time. I do 
not believe that many of my students would say that I am 
unfair. 

^. I do believe the humor I display is more appropriate and 

less misconstrued. yf 

5. I believe I have the respect of the majority of my students. 
There are some however, that I have my doubts about and 

about which I feel particulary bad. 16 

6. I am pleased at the respect my fellow teachers have for me, 

and I understand what I must do in order to retain it. 19 

7. I have tried to be more sensitive to the needs and concerns of 
others, but aside from students I cannot say that I have 

given or shared my time much with others. I6 

8. With certain students, with certain classes I feel to a 
small degree successful in the area of motivating students. 
However, there are some good students who started the year 
doing well and are now performing unsatisfactorily; there 
are some students who started out performing at a low level 

of intensity and are continuing to do so. lif 
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9. I do take a f Inhere interest in the problems of students. 
But so often ;..y concern is followed by frustration. So 
often I feel the lack of skills and time to be of any 
v/orthwhile assistance. ^" 

10. I take an interest in student affairs. Mostly I am able 
to help by encouraging students to participate and by 
supporting and commending their efforts. 18 



11. I am certain that I do not lack totally the ability to 
be creative. More initiative is required on my part. 
In addition to be a dreamer of ideas I need to act on 
them. 



Ik 



12. From the very beginning of school I have been trying hard 

to be more successful in this area. I believe I am. 17 



ERIC 



128 



13 
10 

13 



March of 197^ 
Teacher B: The "Jle-Kow Teacher" From Teacher B's Perspective 

1. I have made some progress in this area, especially in the 
area of movies and physical items that relate to the 
subject matter. 

2. I think that ray sarcasm, or what I thought was sarcasm, 
has changed to just being myself and I don't think I'm 

really to sarcastic any longer. ^jS 

3. I am more exciting in ray approach and presentations, but 
more consistency is needed. 

k. I have improved in this area, but not to the extent that 
satisifies ne. 

5. I have used different techniques in handling discipline. 
I have worked with the principal in handling special cases, 
and have used a more planned method of handling most cases. 

6. I'm keeping a better records as far as tardiness is con- 
cerned and have developed a reputation as handling these 
types of problems efficiently, consequently reducing the 
need for this type of record keeping. 

7. I have failed miserably in this area. ^ 

8. An improvement has been seen in this area, I support other 
school functions as much as anyone else, and as much as 
ray time permits. 

LirL::rg^:Li.'''''' *° ^^^^^^ ^-^^^^-^ 

Li^r in this area and ray organization and 

timing supplement my teaching greatly. 

11. I feel much better this year about helping all succeed in 
tech arts. 

12. I am challenging the better students in my classes. 15 

13. Yes, great improvement has been achieved in this area. I 
can honestly say that I have not lost my temper once this 
year. 



16 
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18 
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15. Same as I'f 

ionh-lt loTrrT. ^ have sa^tHin, 
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Teacher C: The "Me-Now Teacher" From Teacher C'a Perspective 



1. I believe more teachers on the staff know me better since 
the workshop and through my dally efforts to communicate 
with them. I have rated myself about the same on this 
hov/ever, because basically my communications with them 
could be better and more thorough. I find however t my 
time is limited even in the mornings with planning and 
keeping up with things. 

2. I believe that student communication with me is steadily 
improving. I hive been trying some techniques in this 
area. For example the students now are going to decide 
what order the songs will be played, and what they are 
going to wear for the concerts. I figure this will give 
nie a chance to listen to them and discover their values 
and impressions. 

3. I am gradually working the mechanics of counting rhythm 
patterns, identifying musical symbols and notes, into the 
class instruction. I will begin mure work in pop and 
electronic music since general music classes have be- 
gun. Students are responding to it in an enthusiastic 
fashion. 

4. I now believe I have gotten on top of the extra curricu- 
lar activities. I have to admit, these next few weeks will 
be a challenge, but I'm ready for it. I think 1 have now 
gotten use to the fact that students will miss class for 
more worthwhile activities from time to time. 

5. I think I'm now more relaxed talking with the principal 
about my classroom conditions and relations with the 
staff. I'm still not visiting the principal enough be- 
cause I just don't think about seeing the principal that 
often. Some of the time, I believe the principal is a 
little busy with other teachers and administrative tasks. 

6. So far this year, I believe I have made good progress in 
controlling my temper. I 'ye tried to control my emotions 
and replace them with kindness and patience. With some 
ot my hard discipline problems I tell them, one to one, 
that I won't bother them, that I'll just be watching them, 
and that they are responsible for their behavior. 
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7« I believe the band and chorus is experiencoing many forms 
of music this year. For example the chorus is ranging from 
Canadian folk songs to the latest John Denver hit» The 
band is ranging from 1?^ century music to current pop hits. 
They are really enjoying it because I have given them a 
choice also* 

8. So far this year I have had a speaker and demonstration in 
guitar, I have taken the band to a sound studio, and also 
have taken u large number of students on two Denver Sym- 
phony Concerts. Since I did not use the field trip last 
year (only when required) I feel I have made some progress. 

I plan more field, trips in the future for all of my classes. 8 

9. 1 have found that because of the subject matter in chorus 
and band, I'm somewhat forced to teach a more disciplined 
class, but in classes such as guitar and general music, 
the students are relaxed and encouraged to go on at their 
own pace and direction with respect to home assignments and 
classroom projects. 13 

10. I don't believe I have encountered any major problems so far 
in using the school procedures for ordering materials etc. 
I think what has been my downfall is keeping up with the 
number of different accounts. Also I'm puzzled as to why 
the music department cannot charge for concerts. I've 
been told why, but I don't go along with that. For example 
why can the English department charge for plays, etc. 19 
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teoh of 197^ 



Teacher D: "The Me-Toacher" From Teacher D»s Perspective 



1. Although ray speaking and communication skills are not 
perfect, I feel I am becoming much more proficient in 
this area. l8 

2m I am pleased with the way I have been able to control 

my emotions; I am in control 95^ of the time* 19 

3* Math is exciting some of the time; most kids don*t 

"mind" math and a few even look forward to it* 13 

km My room is in order 93% of the time* 19 

5* I have varied my presentations by using films* overhead 

projector, a few filmstrips, one guest speaker* 16 

6* The class atmosphere is improving but the room could 
still use more posterc, more frequent change of bulletin 
boards* eto*l ik 

7* By the use of games, puzzles and varying my teaching 
methods, class has become more interesting for many 
kids* 13 

8. Class rules are fair and students are treated as fairly 

as its possible for me to treat them* 19 

9* The balance of change and routine is rapidly approach- 
ing what I consider desirable* 

10* I have developed a much better personal management 
system; memos and other notices are usually taken 
care of promptly* 19 

11* Z BID always trying to make routine work more enjoyable 

for kids* 1^ 

12* Individualizing and grouping 6tudents is helping me to 
reach kids at all math levels, but I should spend more 
time challenging the *'brigher" 'kids* 17 
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13* Kids are more eager to help eaoh other than ever before* 

1^* X do a lot of experlementlng and the kids are usually 
eager to experiment \yith me. 

1^. Although our students are not yet involved helping 
elementary school kids. I*m thinking about it alot 
more* 

l6* Same comment as for 13* 

17* We have gone on several field trips (usually to the 
bowling alley), but I am somewhat restricted be- 
cause several trips X would like to take cannot be 
done during esdsended periods* 

18* Soveral students view math as their favorite sub- 
ject, most don*t mind it, a few don't like math* 

19* Ity energy level has been relatively high this year* 
Perhaps X still come across a little cool to some stu- 
dents* 

20* Although X have not used the V*T*R* - X an thinking more 
about using it* 

21* resource bank of manipulative activities is continu- 
ing to grow* 

22. VSy rapport with kids is an honest one* 



April of 197^ 



*'Me-rbw Teacher" From Teacher E*s Perspective 



Rolevency of class work is a very arbitrary term: relevent 
to what? 1 have tried to sort out which work is not relevent 
to the needs of the students now . Those things that are 
meaningless now I have left out of lessons. Other things 
that are not relevent now but will be important in the future 
I try to correlate to present needs* It is probably easier 
to define relevency in home economics and typing than it 
would be in many subjects* 

I have returned typing assignments more promptly this year* 
The typing assignments were the hang up* Ity criteria was 
vague and grading made the task of labeling each with a 
letter positively dreadful* Our new evaluation system has 
really helped me improve in this area. I now know precisely 
what I am looking for in weekly assignments and am able to 
quickly and efficiently evaluate* I have also utilized 
student assistants to keep records of assignments turned 
in* There always exceptions, but 1 am quite pleased with 
SQr improvement in this area* 

Although 1 have done more in the way of contacting parents 
I am not satisfied that I have accomplished this goal* As 
I contact more parents I gain confidence and continue to 
work for improvement* 

After three years 1 have reached a point whea?! feel completely 
comfortable with my attitudes on school discipline procedures* 
I realize the value of the procedure and follow it* Ify goal 
is to solve the prdblem, not to punish* 1 have been pleased 
t find that most problems can be solved by effectively 
handeling the'TS'st step: a private, one-to-one, honest talk 
with the student* 

I have used at least twenty more f iljns and tapes this year 
than in previous years* Ordering ahead is easy and when 
I realized that this was an important goal for myself it 
took very little effort to work in interesting AV aides* 
An added bonus to ordering more films was the familiarity 
with the film catalog** 1 found many resources 1 had not 
been aware of and enhanced many units with these discoveries* 
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6* I have used quite a few resource, people thla year and am 
greatly reassured of their value* I have had an architect i 
a student's mother (nutrition topics }| a fashion show (twice), 
a speaker on hi^ altitude cooking, a speaker on grooming, 
a coordinator of pre-school, a demonstration on making 
gingerbread houses, a speaker on fashion and modeling, and 
a niurse* All were enjoyed by the students and were interesting 
additions to the curriculum* l6 

7* I have really minimized lectures this year* I have instead 
had student research and report back to the class, reading 
assignments tSdded visuals and turned it into more discussion, 
handed out outlines so that they could watch a demonstration 
and still have something to draw them back to the main points* 
This hasn't bothered myself or (seemingly) students all year and 
the solution of the problem was mostly in realizing that there 
was more than one way to introduce a new topic* 16 

8. Since we have changed to evaluations reOier than grades, I have 
a great deal more confidence that I am really communicating 
strengths and weaknesses to both student and parents* X can 
be very specific, and have had many experiences that prove 
to me that the parents supported me in ny recommendations* 
Giving a student a C would have only confused and depressed 
many, but wouldn't have told them what to v/ork on* l8 

9* Praise is not only a super motivation, but is a humanistic 
way to treat another* If I like what a student is doing, 
how he is acting, what he is saying, how he looks today, 
I try to tell him* It always brings a smile and lifts ones 
self image a bit just being aware that this is a goal has 
caused me to make it a habit* 17 

10* Sometimes the kids act so nattare that you begin to forget 
they are kids* I have really looked into characteristics 
of junior high kids in myself etc* and have learned to re- 
mind myself not to be disappointed when they do something 
that breaks with this maturity* They are kidst And if 
they weren't they wouldn't really be so open and such fun 
to be with daily* Z like them for this spontaneity and 
because they are people who color my life so beautifully. x8 

11* I respect my students as human beings; worthy of dignity 
and respect* Sometimes, because they lack self •respect, 
they cause me to have to dig deeper to find something to 
respect* This year Z can think about five such problems* 
Z tried talking with them, with the counselor, and with 
another teacher to find out why they were showing me 
such disrespect* Zt has been long, hard and confusing to 
me, but Z seem to finally be getting somewhere* Moat of 
ray students respect me* 17 
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12. fiy ay third year I havo relaxed a lot. I can react more 

naturally to situations in the classroom. This makes teaching 

more fun. As I try new (for ne) methods, films, puppets, 

games, field trips, speakers. I find that not only do I 

have more fun, but so do my students. Each really fun day 

brings good feelings about the class which can carry through 

from day to day. 1" 

13* See number 11 13 

I't. I have tried more ideas this year. Competitions, experiments 
(finger paints, cooking, etc.), games and puzzels etc. 
have each added something extra to class* I have not let 
these nin things thake the place of techniquest that were 
already effective, but supplemented these and added 
mora pep to them. For example, deimonstratlon is a technique 
I use of ! ^n. I made it more creative this year by adding 
more visuals, using film. loops at tines « and having students 
do some of the demos. 13 

13* I've read some articles about motivation and have been trying 
to work on motivation from the stand point of getting the 
student so involved that he wants to find out more; improve; 
or whatever. I*ve had most success motivating students in 
typing and in sewing, less success in foods although (as I 
reflect) this has been better. I would like to read nore 
about motivating the students who are hig!h]y involved with 
social life to the point of preoccupation with it. I would ' 
like to read more in general about motivation. 1^ most 
success seems to oome from 1) caring and showing it 2) being 
excited n^yself 3) being organized h) being flexible 5) trying 
new things. 13 

16. I have tried to lend support and help when needed. I have 
approached other/) with ideas and have "teamed" in some 
areas (math and art). I try to work on many language 
skills in typing. I share ny room and supplies and am 

open to helping others. lo 

17. I am fully behind any field trip, work crew, or other 
experience that would take a student from my class. If 

a student is involved in something he should be encouraged. 1^ 
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18. 1 havo been much more organized about keeping an up to date 
calendar, watching the faculty calendar, having »y agenda 
handy, keeping lists, and helping students really listen 
to announcements. This was a purely organizational matter 
that required very little other than deciding to do it! 17 

19* I have sorae work to do on this one in certain classes. I 
am learning how to be consistent which seems to be the crux 
of the problem. I am learning to identify which students are 
abusing the privileges and work with them individually 
rather than harassing an entire class. I am still searching 
for the balance between being "understanding and fair" and 
being taken. 

20. I have ordered a variety of books and materials on different 

levels for home ec. In sewing individualization is inherent. 15 

21. I feel responsible not only because I want to do- the best 
job that X can, but because I feel the students deserve 

the best I have. 17 

22. I want to see the good in people; I dislike misunderstandings 
and find that forgiving others makes it easier to continue 

to see the good in them. l$ 

23. The line between fair and unfair is tenuous. It tali s 
Constance sensitivity to treat a class full of kids as 
individuals and yet be fair. This area is difficult to 

. assess. I constantly try to be fair. Often I fail, and 

often when I»m being fair the students seem to misunderstand. I6 

2^. I have increased use of magazine articles, pamj^lets, visuals 
and other current materials. I have taken inserviee classes 
to stay current. All of this is important to help the image 
of home economics j to help kids realize that it is a relevent, 
exciting field. I7 

25* Using student assistants more has improved my room organization. 
Organization of time is also a key. Now that I keep my room 
more in order, I feel generally more calm when I am there. 16 

26. See number 25. je; 



I'M 



ERIC 



138 



27. I don't think I've really injproved. I still usually get 
to class on time but occasionally don't quite make it. I 
am still working on improving. 

28. Evaluations rather than grades and gaining confidence in 
phoning parents are the two things that have increased wy 
honesty in communicating with parents. As I gain skill 

in writing evaluations I find communication easier. 17 

29. This problem has diminished this year, mostly because I 
have expected more in the way of responsibility. I also 
did a lesson on responsibility with a class that was 
having difficulty. 

15 

30. It is easier to demand certain things troa students if they 
see that you expect them of yourself. 1 think it is im- 
portant to set an example. 

31. 1 have learned to more effectively discuss problems privately, 
rather than using the class time. It also helps not to have 
an audience} real communication is difficult in such an at- 
mosphere. I can still work on my emotional maturity relative 
to discipline. 

32. aithusiasm is a state of mind. I am enthusiastic and hope 
that some of this rubs off on my students. 

33. In some classes routine is often desirable (typing) and sew- 
ingj ^mt breaking the routine at intervals is refreshing. 
I've learned to do this without breaking the continuity of 
learning. Numbers 6, 7, 1^, and 20 show ways the routine has 
been broken. 

lo 

3^. I feel that I am competent and aware of the scope of home ec. 

I often work on my own typing skiUs alon^ with the students. 18 

35. Because I have improved on number 31, humilation of students 
IS rare. 

36. My classroom is non-threatening for students. Most seem to 
be able to relax; they like to come to class. 

'^4??^?.^°"*^*^ letting students know when I am happy 
with them generates good feelings. Honesty in others 
feelings is equally successful in human relationships. I 
am becoming more open. 
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33* Numbers 9t 10, 11, 17, and 20 ore all related to helping 
students improve a more positive self image. This is a 
jmajor goal and I try to work on it in as many ar^^as as 
possible. 17 

39* 1 an totally involved in the "spiriv" of Belmont, including 
extra activities. I attend and support as many as driving 
distance will allow. 17 

Taking the time to talk to kids outside of the classroom 
situation has been especially helpful in understanding 
the student as an entire person. Positive dialogues with 
other faculty members also give insight into student be- 
havior, lo 

kx» I have become more aware of student reactions to direction 
so that I can know when they understand what to do. This 
allows me to avoid being too repetitious. ^.k 

k2» T am not only op^r* to suggestions ^om students, but I 
would like to hear more. That is not to say that I 
would use every one, but it is helpful in planning and 
in personal relationships to get feedback from students. 17 

*f3. Number 1, 5. 7. 1**. l8, 2^, 25, 26, and 33 all are directed 

at attaining this important goal. ^.S 

kk» Because of gains in numbers ^, 13 « 17 « 19 « 20, and 31 X can 
keep my classes under control. They know what I expect of 
them and generally get involved enough in their learning 
that class control is not really a problem. 3^5 

45. See number 2,6 

46. Improvement on number 1 (relevency of classwork) automatically 
caused improvement on this. I have also used more interesting 
methods to aid memorization of necessaz7 material. 17 

^7* 1 hope that through increased caring and sharing with ny 

students I come across to them as very human* 2.7 
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APPitJNDIX I 

An In-berviev/ With Teacher B 1^1 

A Personal Roaction By Teacher E 14^ 

A Self -Evaluation By Teacher B .* 146 



Transcript of Interview V/ith Teacher B 
Conducted by Sue Kent 



!• Would you describe the process that you are now going through 
with the principal called "self-actualizaticn?" 

About a year ago we started this whole process* We started 
by taking a very honest look at ourselves as teachers and 
trying to det-^roiine where we were as a teacher at that par- 
ticular tise* We then conpared that to where we \mnt to go 
in terms as the very best teacher* So we kinda established 
ourselves in both respects and compared the two so we knew 
quite clearly where we wanted to go to be what we really 
wanted to be* Z believe the terms we used to start out with were 
the "Me-Now Teacher" and "The Ideal Teacher*" 

2* So yoU had a list of characteristics of the "Ideal Teacher?" 

Yes« v/hat I thought the Ideal Teacher would be for me* 

3* How did you make up that list? 

By thinking very hard about the whole by thinking about 
what I teach today, and by taking a very critical look 
at my curriculum* Sy just being more observant of myself 
during the day, and by just feeling what I could improve 
upon* 

k» What did you do with the ideals and where you are at that point? 

At that point i^e then worked with the principal on an indivi- 
dual basis in terms of tx^ing to identify and live up to what 
we though was ideal* Then at different times during the year 
we stopped and looked at these things and rated each of them 
on a basis of one to twenty* One was low and twenty being the 
very highest* We did that with the very first "Me-Now" teacher 
compared to the "Ideal Teacher*" We came up with a number based 
on how to go in terms of how much we thought we could improve* 

3* I would assume then that you would have a feeling that some of 
these super traits you would never be able to complete* 

It* a possible you would never achieve them, and I don*t think 
anyone had the highest number, but you did have a goal to shoot 
at that way* Through-out the year we re-evaluated and re-assigned 
the numbers on the on<)s we wanted to improve* 
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6* As you vforked on your goals how did the prinolpal work in as 
far as working together on these goals? 

He would facilitate and react to roy progress as well as myself* 

7* When you say facilitate, what do you mean by that? 

He never made it pushy for me to do these things. I wanted to 
do it and he left it up to me pretty much to do it on ny own. 
He made me very at ease with this whole process « so there was 
never a feeling of having to do it. It was very enlightening 
that X could do it on my own. Lots of times it was just in 
the back of my head. I might not think about it for a week or 
80, but then it would come up. 

8. Can you give the perfect example of where he acted as a facilita- 
tor to facilitate you in doing this on your own? 

A number of times I remember getting memos in my box on things 
like "Tou really have the activity well planned" and *':rou*re 
doing a super job" and that kind of thing. 

9. To let you know that he knows things are happening? 

Yes he is very observant and to me that is how he is more of 
a facilitator. 

10. What effect has this process had on your kids in class? 

I can see it in terms of their learning and in their attitudes 
toward the class. 

11. Give me an example. 

One of the goals was to be more sympathetic with students* 
problems in terns of their home problems, or any problem they 
might have rather than school. I found myself working quite 
closely with one that had a lot of personal problems at home. 
I think that I recognized this problem which was one of ny goals. 

12. Some of the characteristics that you talked about in the ideal 
teacher — your ideal goals seem like goals that mi^t be for 
people other than a teacher. Did you notice that it had an effect 
out of the classroom? 

Well I think that I thought about it a lot, at home and always 
in the back of my mind. I think that that had to have an effect 
on my attitude toward other things than school to a certain 
degree. But it certainly to a large degree on my philoso^ of 
education. 



ERIC 



13» How was that? 

For instance 1 feel that I should be more sympathetic to 
people with personal problems and now feel that is probably a 
part of education, a teacher *8 responsibility* I feel that 
it is now a part of my philosophy* 

1^* Do you feel this process could be applied to a lot of other 
schools as a sort of general process* 

I think it could be applied to a lot of other schools* I 
think their has to be a certain amount of open-mindness 
that has to go with it and you have to consistently look 
at yourself and accept yourself as you are* I think you have 
to have a lof of self-confidence to go into it. If you go 
into it with a negative feeling about yourself, low confidence 
level, your reaction to it could be very determintal. I don't 
think every person could do it* 

15* Has this process established a closer relationship between you 
and the principal? Do you think this has had an effect on the 
way you see yourself as a teacher? 

Well X certainly think it has enhanced our relationship. I 
have always been very honest with him and he has been honest 
with me* 



A Personal Reaction To The Self-Actualisatlon Process 

By Teacher S 



The process of "self-actualization" has been of great benefit 
to me. So often we weach a certain level of functioning in a 
careere and float there, never question our personal goals: "I do 
loy job, I don*t cause unnecessary "waves" I follow the perscribed 
curriculua, keep students under control, and don't hassle anyone*" 
This kind of teacher could go unnoticed at best and at worst be 
praised as a model in thk profession. 

Following this process has moved me beyond the type of self- 
satisfaction described above. First, it has given me a chance to 
examine what qualities I felt would be desirable to achieve for 
professional growth. With these goals in mind, I had to honestly 
decide where I was. Zeroing in on problem areas is probably 
easier than identifying strong areas; both are equally important 
for proper focus. The second step helped me to sort out which 
goals were sincerely important to me and which had been listed 
because of a pre concieved idea of what a teacher should be — 
based on my past. 

Looking at ones self is beneficial, but veing able s&e 
how you appear to another, especially to the "principal teacher" 
adds another dimension. Throughout the process you are aware 
that this is only done to help you reach your goals, not to 
expose your wealmesses or to be judged. The honest eommunieation 
with the principal generally added to my effectiveness as a 
faculty member, aside from all the other goals* 

Rrobably the major outcome was my realization of the im- 
portance of affective goals. Sensitivity to feelings of others, 
sharing of feelings, general inter-personal relationships came 
up again and again in our dialogues. 

t'^ creative output has been increase through this process. 
But, like opening a door, just a crack, I now realise how much 
more I can do, even thou^ I*ve done more than ever before. 
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Reading over Maslows oharaotorlstios of a self actualizing 
person I found that the process has brought me closer to tny 
ideals. I am now more self directed. It is as if a switch had 
been turned on inside me so that I will continue to question and 
to look for ways to grow* 

analysis of this process seems* so far* to be more of a 
plaudit than a critique. That is because of the personalities 
involved. It would not be fair to say that this would be so 
well accepted in. all cases. There are some specific variables 
other than just following the steps, that allowed it to be success- 
ful for me. 

The teacher must really want to improve; it cannot be done 
just to please comeone else. She must have confidence that the 
principal has honest motives; that his goal is to help her reach 
her own goals. There must be mutual trust and respect. Both 
parties must be willing to spend the time it takes to follow 
the entire process. 

These sound auite obvious* but I feel that they cannot 
be underrated* if the process is to be successful. 



TEACHER EVALUATION SUMMARY 

School Ytiar 
19 7319 7^ 

PROBATIONARY 
TEACHER 

First Semester 



Second Semester SCHOO L Belmont Junior Hl^ 

TENURE TEACHER X 



Nam e Teacher B Technical Arts 

(Last) (First) (Grade or major subject (s) taught) 

*A. COMMENDATIONS: Teacher B has become more sensitive to the value of 

long range planning this year. He has better utilized films and visual aids 
because of better planning and planning techniques. He has added excitement 
to the classroom by utUlalng his Ideas and creativity and seems to create 
a good atmosphere for learning by his Informal and relaxed approach to re- 
lating with students. 

He has concerted much effort in working with students who have learning 
deficiencies using different learning methods and behavioral modification 
techniques. 

Teacher B has also been interested in affective education, and has made 
an effort to make his classes more affective. 

*B. RECOMMENDATIONS t Teacher B could still sharpen the quality and skills 

used in planning, h re utilization of the conanunity and guest speakers could 
also be advantageous to the technical arts program. 



*C. AREAS OF CONCERN THAT MUST BE IMPROVED: 



i*rDraw a line after the last comment in each section 
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